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The purpose of this investigation was to study the effects of 
the inclusion of a daily period of sustained silent reading in the 
classroom instructional program on the attitudes toward reading and 
the independent reading habits of second, third, and fourth graders 
in a low-income area school.
The Procedure
The sample for this investigation was comprised of children 
enrolled in twelve classrooms in Longfellox^ Elementary School, Great 
Falls, Montana. Four classrooms each, at second, third and fourth 
grade levels, participated in the study. Two experimental and two 
control group classrooms were identified at each grade level by a 
random selection process. The study began during the third week in 
September and ended during the third x̂ eek in March. Only those chil­
dren who participated in the study for the entire treatment period 
were included in the final sample of 288 subjects.
The instruments used in this study were: the San Diego County 
Inventory of Reading Attitude, the Parent Survey: Children's Reading 
In the Home, and the Reading Record Form. The pretest and posttest 
administration of the instruments was conducted by the researcher. The 
researcher also conducted in-service training sessions and made regular 
visits to all of the experimental and control group classrooms.
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The experimental group classrooms provided a daily period of 
approximately thirty minutes of sustained silent reading during the 
six-month treatment period. The control group classrooms had a daily 
period, comparable in instructional time, of self-selected language 
activities.
The analysis of the data involved use of a one-way analysis of 
variance and one-way analysis of covariance. To test each of the six 
hypotheses, comparisons were made for the total sample and for each of 
the three grade level samples.
Conclusions
This study has provided evidence which supports the following 
conclusions, subject to the limitations of the study:
1. Providing children with a daily period of sustained silent 
reading for a six month period does not affect their expressed attitude 
toward reading. The findings indicate that experimental and control 
group children made comparable, positive gains in attitude toward read­
ing during the treatment period.
2. Providing children v/ith a daily period of sustained silent 
reading for a six month period does not affect their out-of-school 
reading habits. The experimental and control group children in this 
study made comparable increases in the amount and variety of self- 
selected reading done in the home.
3. The inclusion of sustained silent reading in the reading 
program appears to have a positive effect on the independent reading 
habits of children. At two of the three grade levels involved in this
x
study the children exposed to a daily period of sustained silent reading 




STATEMENT OF THE PROBLEM 
Purpose of the Study
The purpose of this investigation is to study the effects of the 
inclusion of sustained silent reading as a component in the classroom 
reading instructional program on the attitudes toward reading and inde­
pendent reading habits of second, third and fourth graders in a low- 
income area school.
Significance of the Study
American schools are generally successful at teaching the major­
ity of students how to read. However, they are less successful, accord­
ing to a number of authorities, at developing persons who read extensively. 
Studies of adult reading habits indicate that, while the United States has 
a high literacy rate, only a minority of adults are avid readers.
Asheim (1956), in a summary of research on adult reading habits, 
indicated that, while one in every four adults is registered with a pub­
lic library, only about 10 per cent use the library at least once each 
month. According to Asheim (1956) only about one-fourth of the adult 
population reads at least one book per month.
Ennis (1965), in a study of adult book reading in the United 
States, reported that 70 per cent of the books read in the United 
States are consumed by 20 per cent of the adult readers.
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Although the reasons for this situation are, no doubt, numerous 
and related to many facets of contemporary society, the paucity of book 
reading among adults must, in part at least, be attributable to the edu­
cational program experienced by these adults in elementary and secondary 
schools.
Huck (1962, p. 307) takes the American educational system to task
on this issue when she states: "Elementary school teachers have all but
forgotten that the most important reason for teaching boys and girls to
read is to help them become readers." She continues:
Recent criticism to the contrary, the majority of the evidence 
points to the fact that our schools are teaching children the 
skill of reading. And yet our schools have failed miserably in 
helping boys and girls develop the habit of reading. In many 
instances we have developed an illiterate group of literates- 
adults who know how to read but do not read (Huck, 1962, p. 307).
Spache and Spache (1969, p. 22), commenting on the reading of 
school children, stated:
Interest in reading as recounted in many studies, gradually 
decreases from an initially strong position as children 
mature. After the freshman year of high school, interest 
in reading drops quite markedly, and this trend continues 
through early college years. It has been estimated that 
use of the public library diminishes sharply in post-high 
school life, for some studies show that ninety per cent of 
high school graduates let their library cards lapse soon 
after leaving school.
If American schools are not now developing persons with the 
desire to make use of reading as a source of information and pleasure, 
should this, in fact, be a concern of educators? Former U.S. Commis­
sioner of Education, James E. Allen, Jr. answered this question with 
an affirmative response. In his call for the nation to establish as 
its target for the 1970's the provision of the right to read for all 
persons, Allen (1969, p. 97) proclaimed:
3
We should immediately set for ourselves the goal of assuring 
that by the end of the 1970's the right to read shall be a 
reality for all— that no one shall be leaving our schools 
without the skill and the desire necessary to read to the 
full limits of his capability.
Allen (1969, p. 97) also recognized and underscored the necessity
for developing positive attitudes toward reading when he said:
It must be recognized also, however, that for the majority 
who do acquire the basic reading skills, there can also be 
a barrier which limits the fulfillment of their right to 
read. This barrier exists when the skill of reading is not 
accompanied by the desire to read. We fail, therefore, just 
as much in assuring the right to read when the desire is 
absent as when the skills are missing.
If, as the evidence seems to indicate, American schools are not 
successful at developing positive reading attitudes and habits in many 
children, it behooves educators to identify, verify and utilize instruc­
tional strategies which will help children develop a love of reading.
This investigation is designed to provide some insights into this mat­
ter by studying the effects of a specific component of the reading 
program on children's reading attitudes and habits.
Although very little research has been done which has focused 
directly on the matter of developing positive reading attitudes and 
habits, a number of authorities have suggested factors which might 
lead to the development of an interest in and love for reading. In 
a recent review of the professional literature related to the devel­
opment of self-commitment to reading, the following were among the 
factors most frequently mentioned by reading authorities as signifi­
cant to the development of positive reading attitudes:
1. The model of a reader provided by peers.
2. The model of a reader provided by the teacher.
3. The provision of time each day for self-selected reading.
4. The provision of reading materials at various reading
levels and in a variety of interest areas (Schmidt, 1970).
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In light of the paucity of research in the area of developing 
positive reading attitudes and habits, it appears that a significant and 
logical research strategy would involve verification or rejection of the 
opinions expressed by these authorities. This study is designed to shed 
light on this matter by measuring the effects on children's reading atti­
tudes and habits of a component added to the daily reading program which 
insures that the four factors mentioned above will be operative daily in 
the school environment.
During the past decade a number of reading authorities have advo­
cated the inclusion in classroom reading programs of a daily period of 
sustained silent reading. Sustained silent reading (SSR) is designed to 
develop students who voluntarily sustain themselves for thirty minutes 
or more in a single book. McCracken (1969, p. 446) describes the pro­
cedures for initiating sustained silent reading:
A teacher says to his class, "You must select one book, maga­
zine, or newspaper and you must read for ten minutes without 
interruption. You cannot change books, so choose wisely. You 
cannot talk because that may prevent others from sustaining 
themselves. You cannot ask me for help because I am going to 
be reading." When everyone has a book the teacher sets a 
timer and says, "No one may do anything except read silently 
until the bell rings." The ten-minute start quickly grows 
into fifteen, then twenty, then forty minutes of sustained 
silent reading.
Upon close examination it becomes apparent that sustained silent 
reading, if it occurs daily and according to the guidelines established 
by McCracken (1971) insures that the four factors mentioned above as 
significant to the development of positive reading attitudes and habits 
will be operative in the classroom. It appears significant to ask, 
then, whether the inclusion of a daily period of sustained silent 
reading as a component of the classroom reading program will have a
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positive effect on the reading attitudes and habits of elementary school 
children.
Scope of the Study
This study was designed to seek answers to the following ques­
tions :
1. Will students in classrooms using sustained silent read­
ing show greater growth in positive attitudes toward 
reading than students in classrooms which do not use 
sustained silent reading?
2. Will students in classrooms using sustained silent read­
ing show greater growth in the amount and kind of out- 
of-school, free-choice reading than students in class­
rooms not using sustained silent reading?
3. Will students in classrooms using sustained silent read­
ing show more growth in amount of independent, free- 
choice reading than students in classrooms not using 
sustained silent reading?
Limitations
The students included in this study attend a school located in 
a lov; socioeconomic neighborhood. Conclusions based on the findings 
of this study will not necessarily apply to children of other socio­
economic backgrounds.
Although the study was designed to maintain the differences in 
the classroom activities directly related to the study, it was not pos­
sible to control the variable of teacher attitudes toward children and 
reading. Some differences also existed between classrooms in the extent
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to which teachers supplemented the use of basal readers with language 
experience activities and individualized skill development activities. 
Observation indicated that deviation from reliance on the use of basal 
readers occurred in both experimental and control groups. Neverthe­
less, any interpretation of the results of this study should take into 
account these limitations.
This study will cover a period of approximately six months.
It seems logical to assume that the development of attitudes and 
habits is a long-term process and, therefore, that the modification 
of attitudes and habits takes place over a long period of time. The 
relatively limited amount of time involved in this study is a limita­
tion which should be recognized when interpeting the findings of the 
study.
Definitions
The following terms are used throughout the report:
Sustained silent reading (SSR): A daily period of time when 
all children and adults in the classroom read silently from self- 
selected books, magazines, or newspapers. The adults read adult 
materials and permit no interruption of their or the children's 
reading. The group works at expanding the amount of time it can 
sustain at reading until it reaches a minimum goal of thirty min­
utes daily.
Self-selected language activities: A daily period of time 
when the children select their activities from a list of self- 
directed language activities identified by the teacher. These 
activities include reading books or magazines, writing stories,
7
dramatizing stories, playing language games, and using a tape recorder 
(see Appendix F for a detailed description of the activities and proce­
dures) .
Experimental group: The children in classrooms which used SSR
daily.
Control group; The children in classrooms which did not use 
SSR, but substituted a daily period of self-selected language activ­
ities during the time experimental group classrooms had SSR.
Independent, free-choice reading: Reading done in and out of 
school from materials selected by the reader. This does not include 
reading done for class or homework assignments or reading prescribed 
for the child by a teacher, parent or other adult.
Summary
This chapter identified as the purpose of the investigation to 
study the effects of a daily period of sustained silent reading on the 
reading attitudes and habits of second, third, and fourth graders.
The significance of the study was presented by discussing the 
need for schools to discover and use techniques which will help chil­
dren groxvr up to be life-long readers— not simply people who can, but 
do not, read. Sustained silent reading was identified as a potential 
means for developing positive reading attitudes and habits.
The scope of the study was presented, the limitations were 
identified, and some of the terms used in this report xrere defined.
CHAPTER II
REVIEW OF THE LITERATURE
This study was designed to measure the effects of a daily period 
of sustained silent reading on the reading attitudes and habits of second, 
third, and fourth grade students in a low income area school.
This chapter contains a review of the literature which is relevant 
to the study. The chapter has been organized into three main sections 
with subsections as follows:
I. Research on Developing Positive Reading Attitudes and
Habits in School
II. Expert Opinion Regarding the Development of Positive
Reading Attitudes and Habits in School
A. Availability of Materials
B. Time for Independent Reading
C . The Teacher as a Model
D. Activities to Create Interest in Books
E. Guidance in Selecting Appropriate Reading Materials
III. Literature Related to Sustained Silent Reading
A striking characteristic of the professional literature related 
to reading instruction is the paucity of reported research dealing with 
the development of positive attitudes tox<rard reading and life-long inter­
est in reading. A number of studies can be found which appear to collect 
and treat data related to reading attitudes and habits as an afterthought. 
However, this review will report only those research studies which appear 
to have as a central thrust an intent to seek answers to questions 
related to the creation of positive reading attitudes and habits.
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Sections II and III of the review will report on the opinions 
expressed by reading authorities in the professional literature. As 
with section I, the literature reported in these two sections will 
meet the criterion of having as a central intent to contribute to the 
available knowledge regarding the development of positive reading 
habits and attitudes and the values of sustained silent reading.
This review will focus on the educational literature appearing 
since 1950. Restriction to this period of time provides a manageable 
quantity of literature and limits the review to consideration of con­
temporary educational research and opinion.
Research on Developing Positive Reading 
Attitudes and Habits in School
The number of studies reported in the literature which are 
directly concerned with reading attitudes and habits is extremely 
limited. The decade of the 1950's produced no published research 
related to this problem. Host of the available research related to 
this topic was conducted during the late 1960's and early 1970’s.
In a three-year exploratory study, Healy (1963) attempted to 
identify techniques which prove effective in developing positive 
attitudes toward reading with fifth graders. The first year of this 
study was devoted to experimentation with various modifications of 
the reading instructional program for a classroom of 31 fifth graders. 
As a result of this effort, Healy designed a reading program which 
permitted youngsters to select reading groups according to interests, 
select reading materials from a wide variety, elect child leaders on 
a rotating basis, and plan creative activities. This approach was 
then used for one semester during the second year of the study with
10
a group of fifth graders. During the third year of the study, Healy 
placed a third group of fifth graders in three inflexible reading 
groups for the duration of the semester. The second semester during 
the second and third years of the study, Healy used an individualized 
reading program which included a thirty minute silent reading period 
daily. Assessment of attitude tox-rard reading involved time-sampling 
techniques, observational techniques, and use of a questionnaire. On 
the basis of this study, Healy concluded that allowing children to 
select reading groups according to interest and select reading mate­
rials from a wide variety proved to be more beneficial than teacher- 
assigned reading groups to the development of positive attitudes 
toward reading.
In a second study, Healy (1965) taught reading to two groups 
of fifth graders according to the plan she devised in her earlier 
study. She again reported significant positive changes in attitude 
toward reading. When these two groups were in junior high school 
she studied the long-term effects of her plan for changing attitudes 
toward reading by comparing her experimental groups to control groups 
whose members were selected individually on the basis of matching an 
experimental subject in terms of race, grade, age, intelligence, 
socioeconomic status, sex, and reading achievement at fourth grade 
level.
Comparisons between experimental and control groups were made 
on reading achievement gains between fourth grade and junior high 
school and on the number of books read during the first semester.
The latter comparison was used as an index of whether the student 
liked to read or not. On both comparisons the experimental groups
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scored significantly higher than the control groups. On the basis of this 
study, Healy concluded that the changes in attitude toxrard reading which 
resulted from her fifth grade reading program persisted in junior high 
school and influenced reading achievement and reading habits.
A two-year study designed to measure the effects of a planned 
supplementary program of recreational reading on children’s interest in 
reading was conducted by Pfau (1967). Experimental and control groups 
of first grade children from five differing socioeconomic communities 
were randomly selected and remained together for the two years involved 
in the study. Experimental group classrooms were provided with indepen­
dent reading materials selected by the experimenter. In addition to the 
basal reading program conducted in control and experimental classrooms, 
the children in the experimental classrooms were exposed to a daily 
thirty minute period of recreational reading activities. After reading 
self-selected materials, experimental group children were encouraged to 
engage in follow-up activities related to their books.
At the end of the second year the experimental group differed 
significantly from the control group on each measure of reading inter­
est used in the study. The experimental group children went to the 
library more often and checked out more books. They mentioned reading 
or activities involving reading more often in a free-response interview 
concerning school and leisure-time preferences. The experimental group 
also scored significantly higher on an inventory of reading interest 
than did the control group. Pfau concludes that the planned recrea­
tional reading program did have a positive impact on the interest in 
reading of the children in his study.
12
The effect of paperback books on children's attitudes toward 
reading was studied by Lowery and Grafft (1968). They provided sets 
of paperback books to two fourth grade classes, clothbound sets of 
the same books to two other classes, and established two control 
group classrooms which had access to the same books in the school 
library. Three projective techniques— a xrord association test, a 
thematic apperception test, and a sentence completion test— were 
used as pretests and posttests of attitude toward reading. These 
instruments were tape-recorded and analyzed by a panel of judges.
The treatment period for this study was eight weeks. Upon 
analysis of the data, Lowery and Grafft concluded that the fourth 
graders exposed to paperback books showed significant increases in 
the number of pleasant or positive attitudes and decreases in the 
number of negative attitudes toward reading. The other txro groups 
showed no significant change during the treatment period. The length 
of the treatment period involved in this study, however, makes it dif­
ficult to accept their conclusion that paperback books have a positive 
effect on attitude toward reading.
Schmidt (1970) conducted a study to determine whether parents 
and teachers, working alone or cooperatively, could help fourth graders 
xtfho x̂ ere not committed readers develop a self-commitment to independent 
reading. Using the Hansen Self-Committment to Independent Reading 
Scale, a sample of 80 fourth graders was taken for the study. Three 
treatment groups and a control group were formed. The treatment vari­
ables were: (1) parents working alone, (2) teachers working alone, 
and (3) parents and teachers working together. The treatments included
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four dimensions: adult modeling of positive reading behaviors was pro­
vided; time was provided for the child to read self-selected materials; 
the child was aided in selecting reading materials; and discussion fol­
lowing the self-selected reading was initiated to help the child find 
personal meaning in what was read. At the end of the six month treat­
ment period the Self-Committment to Independent Reading Scale was again 
administered.
Schmidt reported that parents working alone did not produce sig­
nificant changes in commitment to reading. He found that teachers xrork- 
ing alone produced significant changes in self-commitment to reading for 
girls and for the total treatment group, but not for boys when considered 
alone. Teachers and parents working together, on the other hand, were 
able to cause significant changes in self-commitment to reading for boys, 
girls, and the total treatment group.
Bullen (1970) conducted a study to determine if more positive 
attitudes toward reading could be developed in low socioeconomic level 
children by a Books Exposure Program. This program included weekly 
small-group meetings conducted by volunteers.
The volunteers presented books to the children in ways designed to 
increase interest in the books and encouraged the children to take the 
books home to read. The children in the fifteen experimental classrooms 
were also given four gift books during the year. The fifteen control 
group classrooms each contained a set of the books used in the experimen­
tal classrooms. However, the volunteers did not work with these children 
and no gift books were offered. When this year-long study was concluded 
the experimental group children scored significantly higher than the con­
trol group children on a reading attitude instrument designed for this 
study.
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Bulleu concluded that her study demonstrated the value of sur­
rounding children with adults who encourage them to read, provide stim­
ulating experiences related to stories read, share their own excitement 
about books, and give them books for their personal libraries as a means 
of developing positive attitudes toward reading.
Summary
The amount of research that has been conducted related to the 
development of positive reading attitudes and habits is very limited.
In addition, some of the studies related to this problem have short­
comings which make it difficult to accept the conclusions drawn by the 
researchers. The lack of adequate instruments to measure attitudes 
toward reading is a serious limitation of much of the research in this 
field. Some of the studies reported are extremely limited in length 
of treatment period. Some studies lack appropriate controls to insure 
uniform application of the treatment. The absence of a true control 
group is also a problem with some of the studies.
It is apparent that the limitations cited above make it diffi­
cult to generalize from the research related to developing positive 
reading attitudes and habits. This situation makes it necessary for 
the researcher to examine the stated opinions of reading authorities 
for insight into the problem presented by this study.
Expert Opinion Regarding the Development of Positive 
Reading Attitudes and Habits in School
Although research in the area of developing positive reading 
attitudes and habits is extremely limited, an abundance of statements 
by reading authorities on this matter exists in the professional
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literature. Host of the authorities point out the necessity for schools 
to go beyond merely teaching children how to read and suggest ways for 
teachers to develop in children a life-long interest in reading.
The need to go beyond merely teaching children how to read is 
expressed well by Smith (1959, p. 222) when she says:
It is easy to become so absorbed in a carefully mapped-out 
program of skills, a level at a time, that one forgets the 
take-off end of the runway for which they are but the approach.
The aim of a reading lesson is not primarily to teach children 
to read the reader; it is to make readers of them, to help them 
enter under their own power into the world of books— as broad 
as the world of space, and as filled with fact, xcrith mystery, 
and with adventure into the unknoxm. The two wings of the 
plane must be perfectly balanced, skill in reading and the 
will to read, or else the plane will falter and fall. Read­
ing skill is useless without the will to read; and surely the 
will to read is impotent without the skill for entry into the 
world xjhich books can open up to children.
While various writers differ somewhat in the specific suggestions 
they offer concerning x̂ ays to develop positive attitudes tox^ard reading, 
a survey of the literature reveals the existence of general agreement on 
those factors in the school environment most conducive to the development 
of positive reading attitudes and habits. The factors most frequently 
mentioned are:
1. The availability of a wide variety of reading materials.
2. The provision of time for self-selected, independent reading.
3. The modeling behavior and attitude tox^ard reading of the 
teacher.
4. The provision for activities in the classroom xtfhich create 
interest in books.
5. The emphasis given to helping the child find and select 
appropriate reading materials.
The remainder of this section of the reviexv x?ill be devoted to
the literature pertaining to these factors.
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Availability of Materials
The need for an abundance and variety of reading materials in the 
school environment is the factor mentioned most often as significant to 
the development of positive reading attitudes and habits. Huus (1969, 
p. 283) indicates the importance of this factor: "So, the first essen­
tial in getting children to read, if they do not, is to submerge them in 
a reading environment where they cannot escape reading. Surround them 
with books— and I mean literally— on top of, inside of, underneath."
Feeney (1970, p. 101), in her eloquent discourse on the nature 
and nurture of bookworms states: "But I implore you, if you wish to 
raise bookworms, get books. Get lots of them, shelve them in such a 
way that the front covers show, and keep your system for borrowing 
simple and nonthreatening."
The need for variety in the reading materials found in the class­
room is pointed out by Jacobs (1956, p. 23) when he suggests: "Keep imme­
diately available an attractive and well balanced collection of reading 
matter that is just right in content, form, and readability for this par­
ticular group of children."
The need to provide a learning environment rich in reading mate­
rials, with a wide range of interests and reading levels, is also iden­
tified by many other reading authorities as a necessary ingredient in 
classrooms designed to develop life-long readers (Burrows, 1969; Burton, 
1956; Chambers, 1966; Duffy, 1967; Grambs, 1959; Huck, 1962; Huus, 1968; 
Iverson, 1968; Johnson and Kress, 1969; R. U. McCracken, 1962; Martin, 
1969; D. V. Smith, 1959, N. B. Smith, 1963; Tinker and McCullough,
1968).
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The classroom library is a widely used means of making a variety 
of reading materials available to children. A number of authorities are 
recommending that teachers expand this concept and create book corners 
or reading centers as a more effective means of stimulating extensive 
reading (Chambers, 1966; Feeney, 1970; Harris and Smith, 1972; Martin, 
1969; Tinker and McCullough, 1968).
Martin (1969) encourages teachers to make extensive reading a
priority. As one means to accomplish this, he suggests:
Build up a good lively classroom reading center from every 
available source— school libraries, public libraries, homes, 
or wherever— with a wide range of interests and reading 
levels. Keep it renexvred and alive. Include current maga­
zines, newspapers, comics. Keep books well.displayed, 
available, and moving off the shelves into children's 
hands (Martin, 1969, p. 40).
Feeney (1970), describing the creation of an appealing book cen­
ter which draws children to books, writes:
Schoolrooms never have enough corners, so teachers need to 
make their own. Use simple shelves, or an upright piano, your 
desk— an anachronism in an elementary classroom anyway, don't 
you think? Use screens or inexpensive wallboard propped against 
chairs. But separate at least one reading corner from the rest 
of the room, and then make that reading corner attractive.
Remember that something thirty inches high is a wall to a young 
child. In the reading corner, place a soft rug. Cushions, and 
perhaps a rocking chair. Green plants, and a globe will help. 
Children's art projects can decorate the dividers and walls— be 
sure to place them at the eye level of the children, and change 
them often. And have the corner crammed, stuffed, over-flowing 
with books. The books selected must not put a ceiling or a 
floor to the child's reading. Have books for every reading 
level in every grade, then the slow reader will not have to 
search in a shamefaced way for something he can cope with, and 
for the speedy reader, the sky will be the limit. Magazines 
about motor cars, boats, space travel and science, appeal to 
many boys who do not yet care for books (Feeney, 1970, p. 101).
When consideration is given to means of making a variety of 
reading materials available to children, the role of the school 
library must also be considered. Larrick (1963) and N. B. Smith
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(1963) point out that the library has a central role in making a wide var­
iety of reading materials available to children in schools. To make these 
materials more accessible to children, Martin (1969) suggests that the 
weekly library period be eliminated and that teachers and librarians 
develop plans for continuous use of the library by children.
A number of ways to make school libraries more effective at 
encouraging children to read extensively are suggested by Feeney (1970) 
when she states:
Most librarians are angels of goodness to children xiho are 
budding readers. Occasionally, however, a person or a system 
in a school or public library will almost seem designed to dis­
courage reading altogether; there seems an utmost reluctance to 
allow the book and the reader to get together. Young children 
should not have to fill out lengthy forms, follow complicated 
procedures, stand in lines, or be manipulated into selecting 
certain books, in order to get something to read. If only all 
school libraries could be open earlier in the morning, and later 
in the afternoon, and at lunchtime! Well-organized groups of 
parents could help with this project. Many children x^ould read 
a book a day instead of a book a week if the quest for books were 
made pleasurable instead of difficult. Do school libraries need 
to be quiet? Why? Children like to talk about the books they 
read, and to recommend them to each other. Why should children 
check out only one book at a time? Bonafide bookworms like to 
have three or four books a night by the bed— in case they are 
not in the mood for one, they can switch to another. Children 
should be able to check out as many books as their arms can 
hold— and then be responsible for them (Feeney, 1970, p. 100).
Time for Independent Reading
Another factor mentioned frequently by reading authorities as 
significant to the development of positive attitudes toward reading is 
the provision of time for children to read self-selected materials in 
the classroom (Chambers, 1966; Duffy, 1967; Feeney, 1970; Harris and 
Smith, 1972; Huck, 1962; Jackson, 1970; Johnson and Kress, 1969; Martin, 
1969; Sattley, 1959; Tinker and McCullough, 1968).
19
The consequences of not providing time for independent reading 
during the school day are apparent from the following statement by 
Johnson and Kress (1969, p. 594):
A child's school day normally runs from lesson to lesson, 
exercise to exercise, assignment to assignment, with no time 
available for reading beyond that xThich these structured 
activities demand. Oh, there may be five minutes between 
this and that— but who wants to get involved in self- 
motivated reading only to be wrenched ax̂ ay from it almost 
before the involvement can become complete. At home things 
often run much the same way. Furthermore, both at home and 
at school the impression is often created that reading of 
this type is at the bottom of the activity ladder in value.
"Put your book ax̂ ay, now. You can read if you have some 
time after you've. . . ." After what? To the child it 
must seem after everything— after spelling class, math 
work, doing the dishes, finishing a book report, trumpet 
lesson— even after recess. How can an activity over which 
everything else takes precedence really amount to much?
According to Tinker and McCullough (1968), creating a classroom 
environment rich in reading materials is not enough. For the classroom 
reading center to be effective in promoting positive reading attitudes 
and habits, time must be allotted daily for browsing and silent reading.
Harris and Smith (1972, p. 322) summarize the need for indepen­
dent reading time when they state:
There must be regular and lengthy opportunities to read for 
enjoyment in the classroom. It seems incongruous to urge 
children to read, or to make books readily available, and 
then not treat recreational reading as an activity xrorthy 
of valuable class time.
The Teacher as a Model
The importance of the attitude toward reading of the teacher and, 
consequently, the model of a reader provided by the teacher to the devel­
opment of positive reading attitudes and habits has been recognized by a 
number of writers (Duffy, 1967; Feeney, 1970; Grambs, 1959; Harris and
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Smith, 1972; Huus, 196S, Huus, 1969; Iverson, 1968; Johnson and Kress, 
1969; D. V. Smith, 1959; N. B. Smith, 1963).
The relative importance of this factor in developing positive 
attitudes toward reading is expressed by Duffy (1967, p. 254) when he 
states:
The most important element of an enthusiastic reading 
environment is, however, a teacher who is himself inter­
ested in reading and who consciously seeks to convey this 
attitude to children. His familiarity with all kinds of 
children's books, his constant reference to children's 
literature in his teaching, and his obvious enjoyment of 
his own recreational reading all communicate to children 
his love of reading.
Johnson and Kress (1969, p. 594) stress the significance of chil­
dren seeing teachers absorbed in personal reading:
It certainly is a strong desire of most teachers and 
parents that children read widely. However, these same 
adults seem to work actively, as well as passively, 
against the actualization of this goal. Considerable 
attention has been given to the passive discouragement—  
that which arises out of the fact that children do not 
ordinarily see adults x?ho are important in their lives 
devoting time to reading because they want to read. Much 
in the x̂ ay of recognition of the importance of reading 
could be gained by the child's seeing his teachers and 
parents absorbed in reading which had nothing to do x̂ ith 
school work, father's business, or the running of the 
house. Having to wait occasionally for the next lesson 
to begin because the teacher was stealing a few minutes 
to read (not that lesson) might be a fine experience for 
many children.
Perhaps the need for teachers to be avid readers and to demon­
strate this to children is best summarized by Feeney (1970, p. 102) 
xtfhen she stated: "Don't tell them you love to read— shoxtf them."
Not only do teachers serve as a model of a reader by their per­
sonal reading, but they also demonstrate the value they place on reading 
through the oral reading they do to children. A number of reading 
authorities suggest frequent oral reading by the teacher as a means
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of developing enthusiasm for reading (Chambers, 1966; Duffy, 1967; 
Feeney, 1970; Harris and Smith, 1972; Huck, 1962; Huus, 1968;
Iverson, 1968; Jacobs, 1956; Martin, 1969; N. B. Smith, 1963;
Tinker and McCullough, 1968).
Jacobs (1956, pp. 23-24), in a series of suggestions to teachers
for promoting permanent interest in reading, states:
Read to children. Let them know the delight of x̂ ords brought 
to life through oral interpretation. Let them thus locate 
new sources of reading matter that they previously had not 
known. Let them sample new genres, new types of content.
In addition to expanding children’s perspectives, the frequency
and manner with which the teacher reads orally to the children makes
apparent his enthusiasm for reading as a means of communication.
Iverson (1968, p. 6), in a tribute to elementary teachers, illustrates
the power of oral reading as a vehicle for conveying the teacher's
attitude toward reading:
You read aloud with equal zest. You read as if life held 
no greater pleasure. You make certain that children see 
at least one person who loves to read and rejoices in the 
opportunity to share that satisfaction. You know there 
is no more powerful incentive to want to read than the 
obvious, real, uninhibited pleasure in reading personified 
by a well-loved person.
Activities to Create Interest in Books
The value of classroom activities designed to create greater 
interest in books and reading is recognized by many reading author­
ities. Duffy (1967), Huus (1968), N. B. Smith (1963), and Tinker and 
McCullough (1968) recommend planned classroom activities to promote 
books. Tinker and McCullough (1968, p. 307) enumerate some possible
activities:
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Interest in reading may also be stimulated by (a) a class 
book club having its own officers, (b) displays of book jackets 
and book advertisements, (c) an attractive wall chart on which 
each pupil can list the books he has read, and (d) carefully 
organize4 and regularly changed book exhibits on a special 
shelf in the classroom or in a corridor case. When the 
enthusiastic teacher plans systematically for developing 
interest just as he works at developing other aspects of 
reading, he x̂ ill be rewarded by the response of his pupils.
Interest in reading is heightened, according to a number of 
writers, by creating frequent opportunities for children to discuss 
the books they are reading with other children (Eller, 1969; Harris 
and Smith, 1972; Huck, 1956; Huus, 1968; Jacobs, 1956; Martin, 1969;
N. B. Smith, 1963). Martin (1969) cautions teachers to make book 
sharing activities voluntary and to avoid required book reports.
Another form of classroom activity recommended by many writers 
as a means of creating a permanent interest in reading involves help­
ing youngsters identify with and interpret what they read through 
creative forms of symbolism such as painting, sculpturing, and drama­
tics (Huck, 1956; Iverson, 1968; Jacobs, 1956; N. B. Smith, 1963).
Guidance in Selecting Appropriate 
Reading Materials
A number of writers stress the importance of the role of the 
teacher in helping children find books they are interested in and able 
to read (Duffy, 1967; Eller, 1969; Jacobs, 1956; N. B. Smith, 1963; 
Tinker and McCullough, 1968; Wenzel, 1956). This point of view is 
probably best summarized by Duffy (1967, p. 255) when he states:
In addition, the teacher should utilize the diagnostic 
information he has collected concerning each child's reading 
ability, his social, emotional, and intellectual maturity, 
and his interests to guide him to books he will read with 
enjoyment. It is important to note, in this regard, that 
while a child's interest in a book is a powerful motivational
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factor, interest alone does not make it possible for a child to 
read difficult books. Consequently, special care must be taken 
to guide each child to books he can read independently, as veil 
as to books suited to his interests and maturity.
Martin (1969, p. 40) takes a different point of viev on this mat­
ter when he suggests: "Don't do much recommending. For quite obvious 
reasons, children suspect the teacher's recommendations and usually look 
on them with disfavor."
Although it is generally agreed that teacher assistance in bring­
ing together appropriate books and children is a significant factor in 
developing life-long readers, the matter of the amount and kind of guid­
ance provided appears to be an unresolved issue. While almost unanimous 
agreement exists in regard to the importance of the first four factors 
in promoting positive reading attitudes and habits, the fifth factor is 
mentioned much less frequently by reading authorities and is the only 
factor on which disagreement exists in the literature.
Summary
The literature related to developing positive reading attitudes 
and habits suggests five factors in the school environment most condu­
cive to creating and maintaining interest in reading. These factors are:
1. The availability of a wide variety of reading materials.
2. The provision of time for self-selected, independent 
reading.
3. The modeling behavior and attitude toward reading of 
the teacher.
4. The provision for activities in the classroom which 
create interest in books.
5. The emphasis given to helping the child find and select 
appropriate reading materials.
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Reading authorities seem to agree unanimously on the value of the 
first four factors listed. However the fifth factor is mentioned much 
less frequently than the others and, actually, is a point of disagree­
ment among reading authorities.
This section of the review has presented the opinions of reading 
authorities regarding the development of positive reading attitudes and 
habits. The remaining section will present a summary of the literature 
related to sustained silent reading.
Literature Related to Sustained Silent Reading
Sustained silent reading, according to Hunt (1971), is a goal 
which should be paramount for any school’s reading program. The goal 
is to develop each student's ability to sustain himself at reading 
silently, without interuption, for long periods of time.
McCracken (1971) has identified sustained silent reading as an 
activity and described a series of steps for initating and maintaining 
the activity. Mork (1972) suggests the use of sustained silent reading 
to give children the opportunity to practice their reading skills. He 
comments:
Why so much practice in silent reading? The answer is simple.
If someone is to learn a skill, he is provided large amounts 
of practice in using that skill. If children are to become 
readers, they must practice reading-in the kind of materials 
they will read, books (Mork, 1972, p. 438).
In regard to this same issue, McCracken (1971, p. 583) comments:
In our press for achievement, the importance of practice in 
reading silently has been overlooked. Our students are over­
taught and under-practiced. We behave as if we expect stu­
dents to read freely at home for practice. We behave as if 
there is so much to teach that school time cannot be wasted 
on drill, at least not on silent reading drill.
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McCracken (1969) apparently views the benefits of a daily period
of sustained silent reading as greater than simply providing the needed
practice in silent reading. In a recent article he asks:
What is our goal as teachers of reading? The ability to read 
or the willingness to read? Is literacy enough? Or do we 
want to develop literate children who read willingly and use 
reading as a part of their lives? (McCracken, 1969, p. 446).
He goes on to discuss the value of sustained silent reading as
a means of developing a life-long interest in reading:
Students will learn to read when reading is as important to 
them as speaking, and when we in schools give importance to 
reading. We give time to those things we feel are important.
We give time to collecting lunch money, to taking roll, to 
coffee breaks, to dental appointments, to work sheets, to 
machines, to music lessons, to gym, to teaching about read­
ing. Students will know that teachers believe reading is 
important Ttfhen we give time for practicing reading every 
school day so that every student has a time to read silently, 
sustaining himself for at least thirty minutes, and a major­
ity of students will become hooked on the habit of reading 
for a lifetime, rather than becoming literate adults who 
rarely use a book again after graduation (McCracken, 1969, 
pp. 447-448).
Petre (1971) also views sustained silent reading as a means of 
developing in students an interest in reading. He reveals that over 
fifty schools in Maryland have initiated reading breaks— a daily 
period when all other activities in the school stop and the adminis­
tration, faculty, and students read. He reports a substantial increase 
in interest in reading in the schools involved.
Summary
The literature reviewed suggests that a daily period of sus­
tained silent reading provides the silent reading practice necessary 
for the development of reading skills. The potential value of sus­
tained silent reading as a means of establishing a life-long interest 
in reading has also been suggested.
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The literature related to the development of positive reading 
attitudes and habits suggests that teachers can help children develop 
positive attitudes toward reading. The most frequently mentioned fac­
tors in the school environment responsible for creating positive read­
ing attitudes and habits are: (1) making available a wide variety of 
reading materials, (2) providing time for independent reading, (3) the 
teacher serving as a model of an adult reader, (4) providing activities 
in the classroom to create interest in books, and (5) providing guid­
ance to the child in selecting appropriate reading materials.
A daily period of sustained silent reading, following McCracken's 
(1971) guidelines, insures that the first three factors mentioned above 
are present in the school environment. A significant question for 
research, then, is xvhether a daily period of sustained silent reading 
helps children to develop more positive reading attitudes and habits.




The purpose of this investigation was to study the effects of 
the inclusion of a daily period of sustained silent reading in the 
classroom reading program on the attitudes toward reading and the 
independent reading habits of second, third, and fourth graders in 
a low-income area school.
This chapter presents information on the design of the study, 
the procedures used to collect the data and conduct the study, the 
hypotheses to be tested, and the statistical analysis procedures.
The topics in this chapter are as follows:
I. The Sample
A. Selection of Experimental and Control Groups
B. Subjects Lost or Omitted
II. The Reading Program at Longfellow School
III. Instruments Used
A. San Diego County Inventory of Reading Attitude
1. Reliability of the Inventory of Reading Attitude
2. Validity of the Inventory of Reading Attitude
B. Parent Survey: Children's Reading in the Home
C. Reading Record Form








The sample for this study was comprised of the children enrolled 
in twelve self-contained classrooms in Longfellow Elementary School at 
Great Falls, Montana. Longfellow School is located in a low socio­
economic level neighborhood in Great Falls. Evidence of its status as 
a low socioeconomic level school is the designation of Longfellow School 
as the initial school in Great Falls to become involved with Project 
Follow Through. This federally-funded program to assist graduates of 
Project Head Start and other disadvantaged children meet with success 
in school has existed in Longfellov School since the 1967-1968 school 
year.
In the application for funding of the Great Falls Follow Through 
Program for the 1971-1972 school year additional information concerning 
the socioeconomic make-up of the classes involved in this study is 
available. This report shows that twenty classes, located in two ele­
mentary schools, were involved in the project. Sixteen of the classes 
were in Longfellow School. In these twenty classes 63 per cent of the 
children came from families x?hich qualify as low income families accord­
ing to the guidelines used for funding Project Follow Through. In addi­
tion, 45 per cent of the children in these classrooms were "graduates" 
of the Head-start program, a pre-school program for disadvantaged chil­
dren. The report identified 29 per cent of the children in Follow 
Through classes as members of minority groups. American Indian chil­
dren comprise 20 per cent, Mexican-American children 7 per cent, and 
Black American children 2 per cent of the enrollment: in the Follow
Through classes.
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Selection of Experimental and 
Control Groups
During the 1971-72 school year Longfellow School had five classes 
at the second grade level. Four of these classes were part of Project 
Follow Through. The school had four classes at third grade level, with 
three involved in Project Follow Through. There were four classes at 
fourth grade level and, although none of the fourth grade classes were 
designated as part of the Follow Through Program, each class had many 
children who had been in the Follow Through Program throughout their 
careers in the primary grades.
It was determined necessary to have four classes at each grade 
level involved in the study. The four second grade classes involved 
with Project Follow Through were selected because of the relatively 
homogeneous make-up of the student population in these three classes 
and the similar methods of teaching employed in these classrooms. All 
four classes at third and fourth grades were included in the study.
Designation of two classes at each grade level as members of 
the experimental group and two as members of the control group was 
accomplished by a random drawing procedure. This was done by a per­
son not associated with the study or Longfellow School. These twelve 
classrooms had an enrollment of 329 children, 172 boys and 157 girls, 
when the study began.
Subjects Lost or Omitted
A total of 329 subjects were included in the initial sample.
The final sample included only those children enrolled in the 12 
classes involved throughout the duration of the study. A number of
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children enrolled in these classes after the pre-testing session and were 
not included in the sample. Thirty-nine subjects moved while the study 
was underway and consequently, were lost from the sample. One subject 
was absent during the pretests and another passed away during the study.
The final sample of 288 subjects is presented in Table 1 accord- 
to group, grade, and sex.
TABLE 1
SAMPLE SIZE ACCORDING TO GRADE, GROUP, AND SEX
Experimental Group Control Group
Boys Girls Total Boys Girls Total
Grade 2 19 27 46 24 25 49
Grade 3 26 19 45 24 19 43
Grade 4 29 23 52 29 24 53
Totals 74 69 143 77 68 145
The Reading Program at Longfellow School 
The basic approach to reading instruction at Longfellow School 
is not unlike that of many American elementary schools. The Scott- 
Foresman Basic Reading Series is the core of the program in most of 
the classrooms. The majority of the teachers supplement the basal 
series with a variety of books, games, kits, audio-visual aids, and 
other materials. In most classrooms children are grouped for reading 
instruction according to reading achievement levels as a means of pro­
viding for individual differences.
During the school years 1970-1971 and 1971-1972 a number of 
techniques and activities were introduced to the teachers at Longfellow
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School by consultants from the Follow Through Model Sponsor. Many of the 
techniques introduced by the consultants relate to the language experi­
ence approach to reading and other means of correlating the communicative 
arts areas of reading, xnriting, listening, drama, oral language, and 
spelling. The teachers were also given assistance in creating and using 
learning centers for independent work by children in the classrooms. 
Centers typically found in classrooms include book, listening, creative 
writing, game, and art centers. The teachers were also introduced to 
the techniques of student's daily journals and sustained silent reading. 
These techniques and activities were introduced gradually over a txtfo 
year period and consultants were available to assist teachers who wished 
to implement any of these approaches. Teachers xjere encouraged to adopt 
these approaches xtfhen and if they felt ready to modify their existing 
programs.
At the time of this study most of the teachers involved xvere 
using basal readers as the core of their reading program. Second and 
third grade teachers were supplementing the core program with a con­
siderable amount of language experience activities, independent read­
ing, and independent work in learning centers. Fourth grade teachers 
had begun to try some of these techniques, but were still largely 
dependent upon the core program as their primary means of teaching 
reading. Although some minor changes in classroom instructional pro­
grams occurred during the year as a result of the efforts of consul­
tants, both experimental and control group teachers on each grade 
level involved in the study had equal exposure to the ideas and tech­
niques introduced by the consultants. It is the opinion of the
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experimenter, based on continuous observation of the classrooms involved, 
that the changes occurred to an equal degree in experimental and control 
group classrooms.
Instruments Used
Three instruments were used to gather data for this investiga­
tion. The San Diego County Inventory of Reading Attitude (San Diego 
County, Superintendent of Schools, 1961) was used to measure children’s 
attitudes toward reading. To determine the amount and variety of inde­
pendent reading done by children at home the Parent Survey: Children's 
Reading In the Home was developed for this study. The Reading Record 
Form was developed for this study as a means of measuring the amount of 
independent, free-choice reading done by children. A description of 
these instruments follows.
San Diego County Inventory of 
Reading Attitude
This instrument was developed by the Reading Study Project Com­
mittee in San Diego County, California after a search for an appropriate 
attitude inventory for use in a 1959-1960 reading study comparing basic, 
individualized, and language-experience approaches failed to uncover a 
satisfactory instrument. The committee originally developed a 114-item 
inventory for use by 67 teachers and 1,750 students in their study. 
Later, the current instrument (see Appendix G) was developed by iden­
tifying through item analysis the 25 items which best discriminated 
between students with positive and negative attitudes toward reading.
In the spring of 1961 a standardization study of the 25 item inventory 
was conducted. Four schools were selected at random from the schools
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in San Diego County, and at each school one classroom each for grades one 
to six participated in the study. A total of 757 students were involved 
in the standardization study which also provided information concerning 
the reliability and validity of the inventory.
Reliability of the Inventory Reading Attitude. By correlating 
students' scores on the odd-numbered items with their scores on the 
even-numbered items a split-halves reliability coefficient (internal 
consistency) of .79 was obtained for the inventory. A reliability 
coefficient of .89 for the entire inventory was obtained by applying 
the Spearman-Brown Prophecy Formula which provides an estimate of the 
correlation which would have been obtained had data on two separate 
administrations of the inventory been available (San Diego County, 
Superintendent of Schools, 1961).
Validity of the Inventory of Reading Attitude. A validity study 
was conducted at the time of the standardization of the instrument. The 
24 teachers involved in the standardization were asked to identify the 
three students in their classrooms with the best attitude toward reading 
and the three with the poorest attitude toward reading. The mean raw 
scores obtained by the "best" and "poorest" groups respectively were 
19.8 and 14.4. The difference of 5.4 raw score points was found to be 
significant well beyond the one per cent level of confidence. This 
study suggests that the San Diego County Inventory of Reading Attitude 
is a valid measure of attitude toward reading when the validity crite­
rion is teacher judgment of reading attitude (San Diego County, Super­
intendent of Schools, 1961).
A number of instruments have been developed recently to measure
attitude toward reading (Estes, 1971; Hansen, 1967; Bullen, 1970;
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Rowell, 1972). Selection of the San Diego County Inventory of Reading 
Attitude for this study was based, in part, on the reliability and 
validity data presented above and, in part, on the general acceptance 
of this instrument by reading educators as demonstrated by the inclu­
sion of the inventory in the battery of tests used in the U. S. Office 
of Education-sponsored First Grade Reading Studies in 1964-1965 
(Stauffer, 1967).
Parent Survey: Children’s Reading 
in the Home
The investigator deemed it necessary to measure the amount and 
variety of voluntary reading children engaged in outside of school for 
purposes of this study. If children truly are developing more positive 
attitudes toward reading, then reading should take on greater signifi­
cance and play a more important role in their lives both in and out of 
school. This greater significance, it was reasoned, will be demon­
strated behaviorally by an increase in the amount and variety of read­
ing children engage in of their own volition outside of school.
To measure the amount and variety of reading done in the home of 
the second, third, and fourth graders involved in this study, the experi­
menter designed a 16 item survey (see Appendix H) to be completed by 
parents. Each item on the survey asks parents to respond by indicating 
on a five-point scale the frequency with which the child engages in a 
specific kind of reading behavior. An increase in the frequency with 
which a child engages in any of the reading behaviors results in a higher 
score on the survey. If greater interest in reading results in an 
increase in the kinds of reading behaviors engaged in voluntarily by the 
child, this also will result in a higher score on the survey.
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The limitations of this type of instrument were recognized, but 
the investigator concluded that for this study the Parent Survey: Chil­
dren’s Reading in the Home was the most feasible and adequate means 
available for measuring the independent reading habits of children in 
the home.
Reading Record Form
In the design of this study, the investigator assumed that 
assessment of attitude toward reading should involve more than the use 
of a self-report attitude inventory and a measure of reading activities 
in the home. If change in attitude toward reading occurs, it was rea­
soned, a change in the amount of reading children engage in voluntarily 
should also occur. It became necessary then, to find a means of measur­
ing the amount of independent, free-choice reading done in' and out of 
school by children.
It was determined that for purposes of this study the most feas­
ible means of measuring the free-choice reading of second, third, and 
fourth graders was to have the children keep a log of their independent 
reading. To accomplish this the experimenter developed the Reading 
Record Form (see Appendix I). On this form children are asked to record 
each book they read voluntarily by indicating the title, number of pages 
read, whether they read the entire book, the readability of the book, 
and where the book was read. For purposes of this study the information 
on the form regarding difficulty level and where the book was read was 
not used.
The data provided by the Reading Record Form included the total 
number of pages of voluntary reading done by the child during the time 
the form was used, the total number of books initiated, the total number
36
of books read in their entirety, and the percentage of books completed 
which were initiated. No attempt was made to evaluate the independent 
reading of children in terms of the quality or level of difficulty of 
books read. The data derived from the use of the Reading Record Form, 
it was assumed, provide a measure of some reading behaviors which 
reflect the attitudes children have toward reading.
Data Collection Procedures
During the third week in September, 1971 the experimenter admin­
istered the San Diego County Inventory of Reading Attitude to the chil­
dren involved in the study. The inventory was administered by reading 
each item aloud to avoid handicapping children with reading difficulties. 
During the same week the Parent Survey: Children's Reading In the Home 
was sent home and returned to the experimenter.
Beginning on Monday of the following week the children were 
instructed to record the voluntary, free-choice reading they did in 
and out of school on the Reading Record Form. The children used the 
Reading Record Forms for a three week period. The forms were col­
lected by the experimenter on the final day of the three x<reek period.
During the first three weeks in March, 1972 the children again 
recorded their independent reading on the Reading Record Form. The 
experimenter administered the San Diego County Inventory of Reading 
Attitude to all children involved in the study during the third x̂ eek in 
March. The Parent Survey: Children's Reading In the Home was sent home 
and returned to the experimenter during this week also. At the conclu­
sion of this week the experimenter collected the Reading Record Forms from 
the children in the study. It is important to note that the Reading
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Record Forms were used during the first three weeks and last three weeks 
of the treatment period.
Experimental Procedures
In addition to obtaining the permission and cooperation of the 
teachers and administrators involved in the study and collecting the 
data for the study, a series of procedures were undertaken to initiate 
and maintain the experiment during the six-month experimental period.
During the initial meeting with the teachers and administrators 
and during all contacts made by the experimenter with these educators, 
the designations of experimental and control groups were not used.
The experimental group was designated as Treatment Group One and the 
control group as Treatment Group Two. In addition a reference group, 
comparable in size and make-up to the two groups directly involved in 
the study, was identified in a nearby low socioeconomic level school.
The reference group was involved in the data collection procedures in 
the same manner that the experimental and control groups were. By 
folloxjing these procedures the experimenter attempted to negate the 
impact of the "Hawthorne Effect" on the results of this study by 
insuring the operation of this phenomenon within both experimental 
and control groups.
Three meetings with the teachers involved in the study were 
conducted by the experimenter during the third week in September.
The initial meeting, on Monday, was attended by all txjelve teachers 
involved. At this meeting the data collection procedures x̂ ere 
explained, with particular emphasis given to the Reading Record 
Forms the children xrould begin using on Monday of the follox^ing
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week. The teachers x̂ ere asked to set aside a few minutes each day for 
the children to fill in the Reading Record Form and to provide folders, 
located in an easily accessible place in the classroom, for the chil­
dren to keep their Reading Record Forms. It was agreed that the 
experimenter would visit each classroom on Friday to explain the use 
of the Reading Record Forms to the children. At this meeting the 
teachers were also told which treatment group they had been assigned 
to by the random selection procedure.
The second meeting during this week involved only the teachers 
in the experimental group. This meeting focused on the process of ini­
tiating a daily period of sustained silent reading in these classrooms. 
Information packets prepared for the experimental group teachers were 
distributed, read, and discussed. The packets (see Appendices A, B, E,
G, H, I) included a brief description of the study, a detailed statement 
of the activities the experimenter and the teachers were to undertake as 
part of the study, a paper on initiating sustained silent reading writ­
ten by Robert A. McCracken and copies of the instruments used in the 
study.
The third meeting held during this week involved only the control 
group teachers and focused on the implementation of a daily period of 
self-selected language activities (SSLA). The control group teachers 
were instructed to set the time limits for the daily SSLA period to 
coincide with the length of time devoted to SSR in experimental group 
classrooms on the same grade level. Information packets prepared for 
the control group teachers were distributed, read, and discussed. The 
packets (see Appendices A, C, F, G, H, I) included a brief description 
of the study, a detailed statement of the activities the experimenter
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and teachers were to undertake as part of the study, a paper on self- 
selected language activities written by the experimenter, and copies 
of the instruments used in the study.
The experimenter also met with the reference group teachers 
during this week to discuss and make arrangements for the collection 
of data in their classrooms. Information packets were provided for 
this group of teachers as well. The packets (see Appendices A, D,
G, H, I) included a brief description of the study, a detailed state­
ment of the activities the experimenter and teachers x̂ ere to undertake 
as part of the study, and copies of the instruments used in the study.
On Monday of the fourth x̂ eek in September the experimental and 
control groups initiated their respective treatments. The SSR and SSLA 
periods in the classrooms began as 10-15 minute periods, but within 
three x̂ eeks all classrooms had reached the goal of a 30 minute period 
each day. The study continued for six months and x̂ as completed at the 
end of the third x\reek in March.
Throughout the experimental period the experimenter maintained 
close contact with the teachers and classrooms involved. During the 
second xtfeek in October the experimenter met xvith the experimental and 
control group teachers in separate meetings to determine the extent to 
x\7hich the treatments had been initiated. During this xjeek and during 
the third week in November, January, February, and March the experi­
menter visited each classroom to be certain the treatments x?ere being 
maintained and to help teachers with any problems encountered as a 
result of the study.
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Hypotheses
Six research hypotheses were formulated to determine the effects 
of sustained silent reading on the attitudes toward reading and inde­
pendent reading habits of second, third, and fourth graders. The 
hypotheses for this study are:
1. Students in classrooms using sustained silent reading will 
express greater positive change in attitude toward reading, 
as measured by the San Diego County Inventory of Reading 
Attitude, than students in classrooms not using sustained 
silent reading.
2. Students in classrooms using sustained silent reading will 
demonstrate greater growth in out-of-school reading habits, 
as measured by the Parent Survey: Children's Reading In 
the Home, than students in classrooms not using sustained 
silent reading.
3. Students in classrooms using sustained silent reading will 
demonstrate greater growth in amount of independent, free- 
choice reading, as measured by the number of pages read 
and recorded on the Reading Record Form, than students in 
classrooms not using sustained silent reading.
4. Students in classrooms using sustained silent reading will 
demonstrate greater growth in independent reading, as mea­
sured by the number of books initiated and recorded on the 
Reading Record Form, than students in classrooms not using 
sustained silent reading.
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5. Students in classrooms using sustained silent reading will 
demonstrate greater growth in independent reading, as mea­
sured by the number of books recorded on the Reading Record 
Form which were read in their entirety, than students in 
classrooms not using sustained silent reading.
6. Students in classrooms using sustained silent reading will 
demonstrate greater growth in independent reading, as mea­
sured by the percentage of books recorded on the Reading 
Record Form which were read in their entirety, than stu­
dents in classrooms not using sustained silent reading.
Statistical Treatment
This investigation was designed to provide insight into the three 
questions identified in Chapter I. From these questions six research 
hypotheses were formulated and are presented in the preceding section.
To test the hypotheses the pretest and posttest data were initially 
analyzed by comparing total experimental and control groups and then 
by considering each of the three grade-level groups separately. A one­
way analysis of variance was utilized on the pretest and posttest data.
A one-way analysis of covariance x?as employed on the posttest data, with 
the pretest serving as the covariate.
One-tailed tests for significance were employed in this study 
because the hypotheses formulated are directional in nature. For a 
discussion of the rationale for using one-tailed tests with directional 




This chapter has described the study in terms of the sample, the 
reading program at the school from which the sample was drawn, the 
instruments used, the data collection procedures, the experimental pro­
cedures, the hypotheses tested, and the statistical treatment of the 
data. Chapter IV will present the findings of the investigation.
CHAPTER IV
ANALYSIS OF THE DATA
The purpose of this investigation was to study the effects of the 
inclusion of a daily period of sustained silent reading in the classroom 
reading program on the attitudes toward reading and the independent read­
ing habits of second, third, and fourth graders in a low-income area school.
The study was designed to seek answers to the following questions:
1. Will students in classrooms using sustained silent reading 
show greater growth in positive attitudes toward reading 
than students in classrooms which do not use sustained 
silent reading?
2. Will students in classrooms using sustained silent reading 
show greater growth in the amount and kind of out-of-school, 
free-choice reading than students in classrooms not using 
sustained silent reading?
3. Will students in classrooms using sustained silent reading 
show more growth in amount of independent, free-choice 
reading than students in classrooms not using sustained 
silent reading?
The literature related to this investigation was reviewed in 
Chapter II. The design of the study and procedures employed were 




Six hypotheses were tested for this study. Comparisons were made 
for each hypothesis between total experimental and control groups and 
between experimental and control groups at each grade level. The order 
of presentation of the hypotheses in Chapter III is followed in the 
analysis and presentation of the data.
Research Hypothesis One
Students in classrooms using sustained silent reading will express 
greater positive change in attitude toward reading, as measured by the San 
Diego County Inventory of Pleading Attitude, than students in classrooms not 
using sustained silent reading.
Tables 2 through 5 present the data relative to hypothesis one.
These tables include group pretest, posttest, and adjusted means, correla­
tions, F-ratios, and indication of any statistically significant differences 
in mean scores on the San Diego County Inventory of Reading Attitude.
Table 2 presents data comparing mean scores on the reading attitude 
inventory for total experimental and control groups. This table reveals 
very similar pretest means. The control group has a slightly higher post­
test mean score. The adjusted mean, reached by analysis of covariance, 
also favors the control group. However, none of the differences achieved 
statistical significance at the .05 level. Research hypothesis one is 
not supported by the data for the total sample.
Table 3 presents the data relative to reading attitude scores for 
second grade students. The F-ratios obtained for pretest, posttest, and 
adjusted mean scores are not significant at the .05 level. The data for 
the second grade sample do not support research hypothesis one.
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Mean Reading Attitude Scores (N=282) 
Pretest Posttest Adjusted Mean
TABLE 2
SUMMARY DATA RELATING TO TOTAL GROUP READING ATTITUDE SCORES
Experimental Group 15.652 16.673 16.603
Control 1Group 15.312 17.206 17.280
F=t2 .461 1.042 2.047
R .041 .061 R Full .420
R Rest .413
R2 .002 .004 R2 Full .177
R2 Rest .171
SS-j- 4960.406 5377.969 4459.720
Critical value for significance, .05 level, df=120 is 2.75, one-tailed
Critical value for significance, .01 level, df=120 is 5.15, one-tailed
TABLE 3
SUMMARY DATA RELATING TO GRADE TWO READING ATTITUDE SCORES
Mean Reading Attitude Scores-Grade Two (N=94)
Pretest Posttest Adjusted Mean
Experimental Group 15.217 17.239 17.112
Control Group 14.521 18.104 18.224
*1 II rt N
> .747 1.10 2 2.123








SS'p 1415.202 1484.425 1297.849
Critical value for significance, .05 level, df=60 is 2.79, one-tailed test
Critical value for significance, .01 level, df=60 is 5.29, one-tailed test
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The data for third grade reading attitude scores are presented in 
Table 4. The pretest, posttest, and adjusted mean scores for experimen­
tal and control groups were very similar. The F-ratios obtained were 
not significant at the .05 level. Research hypothesis one is not sup­
ported by the data relative to the third grade sample.
TABLE 4
SUMMARY DATA RELATING TO GRADE THREE READING ATTITUDE SCORES 
Mean Reading Attitude Scores-Grade Three (N=86)
Pretest Posttest Adjusted Mean
Experimental Group 16.045 17.159 17.114
Control Group 15.786 18.405 18.450
F=t2 .076 1.945 2.534








s s x 1604.430 1473.341 1290.674
Critical value for significance, .05 level, df=60 is 2.79, one-tailed test 
Critical value for significance, .01 level, df=60 is 5.29, one-tailed test
Table 5 presents the data for grade four reading attitude scores. 
This table reveals that slightly higher pretest, posttest, and adjusted 
mean scores were achieved by the experimental group. However, the F- 
ratios obtained were not significant at the .05 level. Research hypoth­
esis one is not supported by the data relative to the fourth grade
sample.
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Mean Reading Attitude Scores-Grade Four (N=102)
TABLE 5
SUMMARY DATA RELATING TO GRADE FOUR READING ATTITUDE SCORES
Pretest Posttest Adjusted Mean
Experimental Group 15.706 15.745 15.744
Control Group 15.667 15.372 15.383
F=t2 .002 .168 .213
R .005 .041 R Full .562
R Rest .561
R2 .00002 .002 R2 Full .316
R2 Rest .315
SSj 1883.960 2115.136 1449.455
Critical value for significance, .05 level, df=60 is 2.79, one-tailed test 
Critical value for significance, .01 level, df=60 is 5.29, one-tailed test
Research Hypothesis Two
Students in classrooms using sustained silent reading will demon- 
strate greater growth in out-of-school reading habits, as measured by the 
Parent Survey: Children's Reading in the Home, than students in class­
rooms not using sustained silent reading.
Tables 6 through 9 present the data relative to research hypoth­
esis two. The pretest and posttest mean scores presented in these tables 
represent the mean scores obtained on the Parent Survey: Children's 
Reading in the Home by the respective groups of children.
Table 6 presents an analysis of the data relative to the total 
experimental and control group mean scores on the parent survey. The 
table reveals that higher pretest, posttest and adjusted mean scores
48
were obtained by the experimental group. The F-ratios were not significant, 
therefore, research hypothesis two is not supported by the data for the 
total sample.
TABLE 6







Experimental Group 46.075 48.344 47.699
Control Group 44.161 46.459 47.079
F=t2 1.242 1.271 .268








ssT 43381.293 41117.055 22092.195
Critical value for significance, .05 level, df=120 is 2.75, orte-tailed test 
Critical value for significance, .01 level, df=120 is 5.15, one-tailed test
The data related to second grade parent survey scores are presented 
in Table 7. Although the experimental group achieved higher pretest, post­
test, and adjusted mean scores, the F-ratios obtained were not significant 
at the .05 level. Research hypothesis two is not supported by the data 
relative to the second grade sample.
Table 8 presents the data for grade three scores on the parent 
survey. This table indicates that, although slightly higher pretest, 
posttest, and adjusted mean scores were achieved by the experimental
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TABLE 7
SUMMARY DATA RELATING TO GRADE TWO PARENT SURVEY SCORES
Mean Parent Survey Scores-Grade Two (N=85) 










.119 R Full .801
R R.est .801
.014 R2 Full .642
R2 Rest .642
17460.605 6255.785
Critical value for significance, .05 level, df=60 is 2.79, one-tailed test 
Critical value for significance, .01 level, df=60 is 5.29, one-tailed test
TABLE 8
SUMMARY DATA RELATING TO GRADE THREE PARENT SURVEY SCORES
Mean Parent Survey Scores-Grade Three (N=72)










.096 R Full . 645
R Rest . 643
.009 R2 Full .416
R2 Rest .413
11237.566 6590.188
Critical value for significance, .05 level, df=60 is 2.79, one-tailed test
Critical value for significance, .01 level, df=60 is 5.29, one-tailed test
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group, none of the F-ratios obtained are significant at the .05 level. 
Therefore, the research hypothesis is not supported by the data relative 
to the third grade sample.
The data for fourth grade parent survey scores are presented in 
Table 9. The table shows almost identical pretest, posttest, and adjusted 
mean scores. The insignificant F-values indicate that the research hypoth­
esis is not supported by the data for the fourth grade sample.
TABLE 9
SUMMARY DATA RELATING TO GRADE FOUR PARENT SURVEY SCORES
Mean Parent Survey Scores-Grade Four (N=86) 










.002 R Full .595
R Rest .595
.00001 R2 Full .354
R2 Rest .354
12418.430 8023.520
Critical value for significance, .05 level, df=60 is 2.79, one-tailed test 
Critical value for significance, .01 level, df=60 is 5.29, one-tailed test
Research Hypothesis Three
Students in classrooms using sustained silent reading will demon­
strate greater growth in amount of independent, free-choice reading, as 
measured by the number of pages read and recorded on the Reading Record 
Form, than students in classrooms not using sustained silent reading.
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Tables 10 through 13 present the data related to research hypoth­
esis three. The pretest and posttest mean scores presented in these tables 
represent the mean number of pages read in self-selected books during a 
three week period and recorded on the Reading Record Form by the respec­
tive groups of children.
Table 10 presents data relative to the number of pages read for 
total experimental and control groups. Although the experimental group 
achieved higher pretest, posttest, and adjusted mean scores, the F-ratios 
obtained ware not significant at the .05 level. Therefore, the research 
hypothesis is not supported by the data relative to the total sample.
TABLE 10
SUMMARY DATA RELATING TO NUMBER OF PAGES READ— TOTAL GROUP
Mean Number of Pages Read (N=275)
Pretest Posttest Adjusted Mean
Experimental
Group 479.687 692.033 676.180
Control
Group 420.052 624.109 640.078
F=t2 1.230 1.275 .566
R R Full .396
R Rest .394
R2 R2 Full .157
R2 Rest .155
SSrp 54,509,808.000 101,663,968.000 85,918 ,304.000
Critical value for significance, .05 level, df=120 is 2.75, one-tailed test 
Critical value for significance, .01 level, df=120 is 5.15, one-tailed test
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The data concerning number of pages read for second graders are 
presented in Table 11. This table reveals that the experimental group 
pretest, posttest, and adjusted mean scores are greater than the con­
trol group scores. The differences are significant at the .01 level, 
therefore, research hypothesis three is supported by the data for the 
second grade sample.
TABLE 11
SUMMARY DATA RELATING TO NUMBER OF PAGES READ-GRADE TWO
Mean Number of Pages Read-Grade Two (N̂ S*!)
Pretest Posttest Adjusted Mean
Experimental
Group 457.933 780.844 712.273
Control
Group 218.022 418.108 485.192
F=t2 10.934* * 17.379** 7.427**








S Srj-i 11,966,257.000 18,320,720.000 12,463 ,099.000
Critical value for significance, .05 level, df=60 is 2.79, one-tailed test.
**Significant at .01 level. Critical value for significance, .01 level, 
df=60 is 5.29, one-tailed test.
Table 12 presents the data for number of pages read by third 
graders. This table reveals a higher pretest mean favoring the experi­
mental group and higher posttest mean favoring the control group. This 
situation results in adjusted mean scores, obtained through analysis of
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covariance, favoring the control group. The F-ratio obtained for the 
posttest mean scores is significant at the .05 level and the F-ratio 
for the adjusted mean scores is significant at the .01 level. Because 
the control group made significantly greater gains in number of pages 
read than did the experimental group research hypothesis three is not 
supported by the data for the third grade sample.
TABLE 12
SUMMARY DATA RELATING TO NUMBER OF PAGES READ— GRADE THREE
Mean Number 
Pretest






Experimental Group 532.071 395.500 381.845
Control Group 406.500 673.000 686.655
F=t2 2.324 3.876* 5.787**
R . 166 .212 R Full .333
R Rest .217
R2 .028 .045 R2 Full .1 1 1
R Rest .047
s 12,015,162.000 35 ,831,456.000 34,136,432.000
*Significant at .05 level. Critical value for significance, .05 level, 
df=60 is 2.79, one-tailed test.
**Significant at .01 level. Critical value for significance, .01 level, 
df=60 is 5.29, one-tailed test.
The data relative to the number of pages read by fourth graders 
are presented in Table 13. This table shows a higher pretest mean for 
the control group, but higher posttest and adjusted means for the experi­
mental group. The F-ratio obtained for the adjusted mean scores is sig­
nificant at the .05 level, therefore, research hypothesis three is 
supported by the data relative to the fourth grade sample.
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TABLE 13
SUMMARY DATA RELATING TO NUMBER OF PAGES READ— GRADE FOUR
Mean Number of Pages Read-Grade Four (N=100)
Pretest Posttest Adjusted Mean
Experimental
Group 455.746 898.412 931.926
Control
Group 621.325 775.592 740.711
F=t2 2.407 .874 3.085*








SSrp 28,574,256.000 42,660,960.000 35,381,168.000
*Significant at .05 level. Critical value for significance, .05 level, 
df=60 is 2.79, one-tailed test.
Critical value for significance, .01 level, df=60 is 5.29, one-tailed test
Research Hypothesis Four
Students in classrooms using sustained silent reading will demon- 
strate greater growth in independent reading, as measured by the number 
of books initiated and recorded on the Reading Record Form, than students 
in classrooms not using sustained silent reading.
Tables 14 through 17 present summary data relative to research 
hypothesis four. The pretest and posttest mean scores presented in 
these tables represent the mean number of self-selected books initiated 
during a three week period of time and recorded on the Reading P.ecord 
Form by the respective groups of children.
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The data relative to the number of books initiated for total 
experimental and control groups are presented in Table 14. The experi­
mental group achieved higher pretest, posttest and adjusted mean scores 
than the control group. The F-ratio obtained for the pretest mean scores 
is significant at .01 level. However, the F-ratios obtained for the post­
test and adjusted mean scores are not significant at the .05 level. The 
data for the total sample do not support research hypothesis four.
TABLE 14
SUMMARY DATA RELATING TO NUMBER OF BOOKS INITIATED— TOTAL GROUP
Mean Number of Books Initiated (N=275)
Pretest Posttest Adjusted Mean
Experimental Group 11.029 14.065 13.648
Control Group 8.482 12.146 12.566
9F=tz 6.258* * 2.701 .911
R .150 .099 R Full .302
R Rest .297
R2 .022 .010 R2 Full .091
R2 Rest .088
s s T 19906.156 25852.582 23575.254
Critical value for significance, .05 level, df=120 is 2.75, one-tailed test.
**Signifleant at .01 level. Critical value for significance, .01 level, 
df=120 is 5.15, one-tailed test.
Table 15 presents the summary data regarding number of books ini­
tiated by second graders. The pretest, posttest, and adjusted mean scores 
favor the experimental group. The F-ratios obtained indicate the differ­
ences between experimental and control groups on both pretest and posttest 
means and are significant at the .01 level. The F-ratio for the adjusted
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mean scores is significant at the .05 level. Research hypothesis four, 
therefore, is supported by the data for the second grade sample.
TABLE 15
SUMMARY DATA RELATING TO NUMBER OF BOOKS INITIATED— GRADE TWO
Mean Number of Books Initiated-Grade Two (N=91)
Pretest Posttest Adjusted Mean
Experimental Group 13.867 20.378 17.257
Control Group 6.326 12.130 13.002
F=t2 22.726** 18.249** 4.849*








s s T 6358.719 9092.922 6523.676
’'Significant at .05 level. Critical value for significance, .05 level, 
df=60 is 2.79, one-tailed test.
**Significant at .01 level. Critical value for significance, .01 level, 
df=60 is 5.29, one-tailed test.
The summary data relative to the number of books initiated by the 
third graders are presented in Table 16. The present mean scores favor 
the experimental group. The F-ratio for pretest scores is significant at 
.01 level. The table shows that the experimental group recorded fewer 
initiated books on the posttest than on the pretest. The posttest and 
adjusted mean scores favor the control group. The F-ratios for the 
adjusted mean scores is significant at the .05 level and indicates that 
the control group achieved a significantly higher adjusted posttest mean 
score than the experimental group. Therefore, research hypothesis four 
is not supported by the data relative to the third grade sample.
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TABLE 16
SUMMARY DATA RELATING TO NUMBER OF BOOKS INITIATED— GRADE THREE
Mean Number of Books Initiated-Grade Three (N=84)
Pretest Posttest Adjusted Mean
Experimental Group 12.429 9.595 9.345
Control Group 8.429 13.762 14.012
F=t2 6.270** 2.457 3.857*
R .267 .171 R Full .246 
R Rest .125
R2 .071 .029 R2 Full .060 
R2 Rest .016
SSrj. 4730.527 12532,316 12336.453
^Significant at .05 level. Critical value for significaiice, .05 level, 
df=60 is 2.79, one-tailed test.
**Significant at .01 level. Critical value for significance, .01 level, 
df=60 is 5.29, one-tailed test.
Table 17 presents the summary data concerning number of books 
initiated by the fourth grade sample. This table reveals that the 
control group pretest mean score is significantly higher, at the .05 
level, than the experimental group pretest mean score. However, the 
posttest and adjusted mean scores favor the experimental group. The 
F-ratio obtained for the adjusted mean scores is significant at the 
.05 level. Therefore, the data relative to the fourth grade sample 
supports research hypothesis four.
Research Hypothesis Five
Students in classrooms using sustained silent reading will demon-
strate greater growth in independent reading, as measured by the number
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TABLE 17
SUMMARY DATA RELATING TO NUMBER OF BOOKS INITIATED— GRADE FOUR
Mean Number of Books Initiated-Grade Four (N=100) 
Pretest Posttest Adjusted Mean
Experimental Group 7.373 12.176 12.67
Control Group 10.551 10.775 10.27
F=t2 2.928* 1.674 3.88*
R .170 .130 R Full .367
R Rest .316
R2 .029 .017 R2 Full .134
R2 Rest .100
S S'ji 8702.422 2918.978 2627.955
’'Significant at .05 level. Critical value for significance, .05 level
df=60 is 2.79, one-tailed test.
Critical value for significance, .01 level, df=60 is 5.29, one-tailed test
of books recorded on the Reading Record Form which were read in their 
entirety, than students in classrooms not using sustained silent read-
Tables 18 through 21 present summary data relative to research 
hypothesis five. The pretest and posttest mean scores presented in 
these tables represent the mean number of self-selected books read to 
completion during a three week period of time and recorded on the Read­
ing Record Form by the respective groups of children.
Table 18 presents the summary data relative to the number of 
books completed by the total experimental and control groups. The 
table reveals that pretest, posttest, and adjusted mean scores were
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almost identical for experimental and control groups. The F-ratios were 
not significant at the .05 level. Research hypothesis five is not sup­
ported by the data for the total sample.
TABLE 18
SUMMARY DATA RELATING TO NUMBER OF BOOKS COMPLETED— TOTAL GROUP
Mean Number of Books Completed (N=275)
Pretest Posttest Adjusted Mean
Experimental Group 7.681 10.536 10.477
Control Group 7.292 10.328 10.387
F=t2 .160 .037 .007








S Sqi 17754.379 22187.578 20570.691
Critical value for significance, .05 level, df=120 is 2.75, one-tailed test. 
Critical value for significance, .01 level, df=120 is 5.15, one-tailed test.
The summary data for number of books completed by second graders 
arepresented in Table 19. The second grade experimental group achieved 
significantly higher pretest, posttest, and adjusted mean scores than 
the control group. The F-ratio for the adjusted mean score is signifi­
cant at the .01 level. Therefore, research hypothesis five is supported 
by the data for the second grade sample.
Table 20 presents the summary data relative to the number of 
books read to completion by the third graders. The table reveals that 
the experimental group has a posttest mean score lower than their
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TABLE 19
SUMMARY DATA RELATING TO NUMBER OF BOOKS COMPLETED— GRADE TWO
Mean Number of Books Completed-Grade Two (N=91) 
Pretest Posttest Adjusted Mean
Experimental Group 8.511 16.222 15.325
Control Group 5.261 10.304 11.185
F=t2 4.981* 11.771** 6.644**
R .230 .342 R Full .590
R Rest .547
R2 .053 .117 R2 Full .349
R2 Rest .299
SSj 4534.359 6820.090 4778.250
*Significant at .05 level. Critical value for significance, .05 level,
df=60 is 2.79, one-tailed test.
**Significant at .01 level. Critical value for significance, .01 level, 
df=60 is 5.29, one-tailed test.
TABLE 20
SUMMARY DATA RELATING TO NUMBER OF BOOKS COMPLETED— GRADE THREE








Experimental Group 9.071 5.548 5.430
Control Group 7.309 12.571 12.699
F=t2 1.205 8.193** 9.419*'








SSrj. 4500.945 11404.645 11199.871
Critical value for significance, .05 level, df=60 is 2.79, one-tailed test. 
**Significant at .01 level. Critical value for significance, .01 level, 
df=60 is 5.29, one-tailed test.
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pretest mean score. The control group, achieved posttest and adjusted mean 
scores which were greater than the mean scores for the experimental group. 
The F-ratios for posttest and adjusted mean scores are significant at the 
.01 level. The data for the third grade sample, therefore, do not support 
research hypothesis five.
The summary data for number of books completed by fourth graders 
are presented in Table 21. The control group read significantly more books 
in their entirety on the pretest than did the experimental group. The 
posttest and adjusted mean scores, however, favor the experimental group. 
The F-ratio for the adjusted mean scores is significant at the .05 level. 
Therefore, the research hypothesis is supported by the data for the fourth 
grade sample.
TABLE 21
SUMMARY DATA RELATING TO NUMBER OF BOOKS COMPLETED— GRADE FOUR




-Grade Four (N=100) 
Adjusted Mean
Experimental Group 5.804 9.627 9.963
Control Group 9.184 8.429 8.081
F=t2 3.347* 1.230 3.298*








s s T 8642.758 2897.828 2605.264
^Significant at .05 level. Critical value for significance, .05 level, 
df=60 is 2.79, one-tailed test.
Critical value for significance, .01 level, df=60 is 5.29, one-tailed test.
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Research Hypothesis Six
Students in classrooms using sustained silent reading Xvfill demon­
strate greater growth in independent reading, as measured by the percent­
age of books recorded on the Reading Record Form which were read in their 
entirety, than students in classrooms not using sustained silent reading.
Tables 22 through 25 present summary data relative to research 
hypothesis six. The pretest and posttest mean scores presented in these 
tables represent the mean percentage of books recorded on the Reading 
Record Form v/hich x̂ ere read in their entirety by the respective groups 
of children.
The summary data for percentage of initiated books completed by 
total experimental and control groups are presented in Table 22. Pretest,
TABLE 22
SUMMARY DATA RELATING TO PERCENTAGE OF INITIATED BOOKS COMPLETED—
TOTAL GROUP








Experimental Group .680 .694 .706
Control Group .780 .811 .799
II r+
ro 8.072** 15.018** 10.717**
R .169 .228 R Full .311
R Rest .247
R2 .029 .052 R2 Full .097
R2 Rest .061
S  S r jl 2.383 1.797 1.687
Critical value for significance, .05 level, df=120 is 2.75, one-tailed test. 
**Significant at .01 level. Critical value for significance, .01 level, 
df=120 is 5.15, one-tailed test.
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posttest, and adjusted mean scores favor the control group. The F-ratios 
are significant at the .01 level. Research hypothesis six is not sup­
ported by the data for the total sample.
Table 23 presents the summary data relative to the percentage of 
initiated books completed by second graders. The table shows a signifi­
cantly higher pretest mean score for the control group. Posttest and 
adjusted mean scores, while favoring the experimental group, do not pro­
duce an F-ratio which is significant at the .05 level. Therefore, the 
research hypothesis is not supported by the data relative to the second 
grade sample.
TABLE 23
SUMMARY DATA RELATING TO PERCENTAGE OF INITIATED BOOKS COMPLETED—
GRADE TWO
Mean Percentage of Initiated Books Completed-Grade Two
(N-91)
Pretest Posttest Adjusted Mean
Experimental Group .567 .790 .826
Control Group .769 .788 .752
F=t2 9.276** .002 1.479








s s T 9.858 4.313 3.767
Critical value for significance, .05 level, df=60 is 2.79, one-tailed test. 
**Significant at .01 level. Critical value for significance, .01 level, 
df=60 is 5.29, one-tailed test.
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The summary data concerning the percentage of initiated books com­
pleted by third graders are presented in Table 24. The control group 
achieved significantly higher pretest, posttest, and adjusted mean scores 
than the experimental group. The F-ratio for pretest mean scores is sig­
nificant at the .05 level. The F-ratio for posttest and adjusted mean 
scores is significant at the .01 level. Because the differences favor 
the control group, research hypothesis six is not supported by the data 
for the third grade sample.
TABLE 24
SUMMARY DATA RELATING TO PERCENTAGE OF INITIATED BOOKS COMPLETED—
GRADE THREE







Experimental Group .698 .505 .527
Control Group .820 .913 .891
F=t2 5.073* 73.261** 63.441**
R .241 .687 R Full .715 
R Rest .358
R2 .058 .472 R2 Full .511 
R2 Rest .128
SSrp 5.398 7.403 6.452
''Significant at .05 level. Critical value for significance, .05 level, 
df=60 is 2.79, one-tailed test.
**Signifleant at .01 level. Critical value for significance, .01 level, 
df=60 is 5.29, one-tailed test.
Table 25 presents the data related to the percentage of initiated 
books completed by fourth graders. The experimental group achieved
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slightly higher pretest, posttest, and adjusted mean scores than the con­
trol group. The F-ratios obtained were not significant. Therefore, 
research hypothesis six is not supported by the data for the fourth 
grade sample.
TABLE 25
SUMMARY DATA RELATING TO PERCENTAGE OF INITIATED BOOKS COMPLETED—
GRADE FOUR
Mean Percentage of Initiated Books Completed-Grade Four
(N=100)
Pretest Posttest Adjusted Mean
Experimental Group .765 .766 .766
Control Group .755 .746 .747
F=t2 .030 .167 .151








SSr^ 8.076 5.968 5.883
Critical value for significance, .05 level, df=60 is 2.79, one-tailed test 
Critical value for significance, .01 level, df=60 is 5.29, one-tailed test
Summary of Findings
Table 26 presents the F-values derived by analysis of covariance 
for each hypothesis.
The findings are summarized by the following statements.
1. Hypotheses one, two, and six are not supported by the findings 
relative to the total sample, or the second grade, third grade, or fourth 
grade samples when considered separately.
TABLE 26













Total Sample 2.047* .268* .566* .911* .007* 10.717
Grade Two 2.123* .003* 7.427** 4.849** 6.644** 1.479*
Grade Three 2.534* .320* 5.787 3.857 9.419 63.441




2. Hypotheses three, four, and five are not supported by the 
findings relative to the total sample or the third grade sample when 
considered separately.
3. Hypotheses three, four, and five are supported by the find­
ings relative to the second grade and fourth grade samples when con­
sidered separately.
CHAPTER V
SUMMARY ART) CONCLUSIONS 
Summary of the Investigation 
Purpose of the Investigation
The purpose of this investigation was to study the effects of 
the inclusion of a daily period of sustained silent reading in the 
classroom instructional program on the attitudes toward reading and 
the independent reading habits of second, third, and fourth graders 
in a low-income area school.
Summary of the Procedures
The sample for this investigation was comprised of children 
enrolled in twelve classrooms in Longfellow Elementary School, Great 
Palls, Montana. Four classrooms each, at second, third and fourth 
grade levels, participated in the study. Two experimental and two 
control group classrooms were identified at each grade level by a 
random selection process. The study began during the third week in 
September and ended during the third week in March. Only those chil­
dren who participated in the study for the entire treatment period 
were included in the final sample of 288 subjects.
The instruments used in this study were: the San Diego County 
Inventory of Reading Attitude, the Parent Survey: Children's Reading 
In the Home, and the Reading Record Form. The pretest and posttest
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administration of the instruments was conducted by the researcher. The 
researcher also conducted in-service training sessions and made regular 
visits to all of the experimental and control group classrooms.
The experimental group classrooms provided a daily period of 
approximately thirty minutes of sustained silent reading during the 
six-month treatment period. The control group classrooms had a daily 
period, comparable in instructional time,of self-selected language 
activities.
The analysis of the data involved use of a one-way analysis of 
variance and one-way analysis of covariance. To test each of the six 
hypotheses, comparisons x</ere made for the total sample and for each of 
the three grade level samples.
Summary of the Limitations
This study was conducted in a low-income area school. The 
findings of this investigation are limited to the population from 
which the sample was drawn. Another limitation is the relatively 
short treatment period involved in this study of changes in attitude 
toward reading. It was not possible to control for differences in 
teacher attitude toward children and reading. Some differences in 
classroom instructional programs also existed.
Summary of the Findings
Subject to the limitations identified earlier, the findings of 
the study are presented in the following statements.
1. The attitudes toward reading of the total sample in this 
study, as measured by the San Diego County Inventory of Reading Attitude,
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were not significantly affected by the inclusion of sustained silent read­
ing in the classroom instructional program.
2. The out-of-school reading habits of the total sample in this 
study, as measured by the Parent Survey: Children's Reading in the Home, 
were not significantly affected by the inclusion of sustained silent 
reading in the classroom instructional program.
3. Second and fourth grade children in classrooms employing a 
daily period of sustained silent reading made significantly greater 
growth in independent reading habits than children in control group 
classrooms. These children read a greater number of pages, selected 
and read from more books, and read more books to completion than the 
children in classrooms not employing sustained silent reading.
4. Providing a daily period of sustained silent reading did not 
have a positive effect on the independent reading habits of the third 
graders in this study. On the measures of number of pages read, books 
initiated, and books completed, the third grade experimental group 
received lower posttest than pretest scores. When total experimental 
and control group data was analyzed, no significant differences were 
found between experimental and control group adjusted mean scores for 
number of pages read, books initiated, and books completed.
5. Providing a daily period of sustained silent reading did 
not significantly affect the percentage of books initiated which were 
read in their entirety by the children in this study.
Discussion
Detailed examination of the data related to this study raises a 
number of questions which should be considered before any conclusions are 
drawn regarding the questions investigated.
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Examination of the data for hypothesis one reveals that both 
experimental and control groups at second and third grade levels 
exhibited gains in attitude toward reading from pretest to posttest.
At the fourth grade level the mean pretest and posttest scores for 
both groups are, for all practical purposes, identical.
It is also significant to note that the mean posttest scores 
for the second and third grade groups range from 17.159 to 18.405.
The median score for the standardization study of the inventory of 
reading attitude conducted in San Diego County was 18. The low- 
socioeconomic level second and third graders in this study scored 
as high on the inventory as a sample obtained from a variety of 
socioeconomic levels.
The comparatively high posttest scores and the positive changes 
in reading attitude expressed by the second and third grade groups sug­
gest the presence of factors working to counteract the usual trend of 
low-socioeconomic level children to show a continuous decline on affec­
tive and cognitive measures. Perhaps the presence of Project Follow 
Through in the second and third grades can, in part, account for the 
expressed gain in attitude tox-rard reading.
One of the recognized limitations of this study is the length 
of treatment period. It seems logical to assume that attitude toward 
reading is a result of the person's experiences x̂ ith reading in the 
school and the home. This attitude has been formed slowly, as a 
result of a variety of experiences. Perhaps modification of nega­
tive attitudes requires a number of positive experiences over a 
relatively long period of time.
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The data relative to hypothesis two show that both experimental 
and control groups at all three grade levels achieved higher posttest 
than pretest scores. This indicates that parents reported an increase 
in the amount and variety of reading done by children in the home.
This is another indication that factors other than the treatment vari­
able were effecting positively the way in which the children in this 
sample felt about reading.
The data for hypotheses three, four, and five were obtained 
from the Reading Record Form. These three hypotheses are all concerned 
with highly related, voluntary reading behaviors. For purposes of this 
study it x<ras assumed that these behaviors Xvrere closely related to atti­
tude toward reading. It is significant to note that the analysis of 
the data for each of these hypotheses produced similar results. The 
second and fourth grade experimental group children read more pages, 
initiated more books, and completed more books in a three week period 
of time than did the control groups at these grade levels. At the 
third grade level the situation is reversed and the control group read 
more pages, initiated more books, and completed more books than did 
the experimental group. The differences in all cases were statis­
tically significant.
With the exception of the third grade results the. data suggest 
that children in classrooms employing sustained silent reading on a 
daily basis make greater growth in independeixt reading habits than 
children in classrooms not using sustained silent reading. Examina­
tion of the data for third graders reveals that the experimental group 
scored lower on the posttests than on the pretests for all three
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hypotheses under discussion. This occurred in spite of the fact that 
this group of children achieved higher postttest than pretest scores 
on the inventory of reading attitude and on the parent survey.
To what can this decline in independent reading by the third 
grade experimental group be attributed? Did sustained silent reading 
have a negative effect on this group of children? This does not seem 
likely when consideration is given to the significant gains in inde­
pendent reading made by second and fourth graders in experimental group 
classrooms. The gains in expressed attitude toward reading and amount 
of independent reading in the home made by the third grade experimental 
group also argue against the proposition that the experimental treatment 
produced negative attitudes toward reading.
Perhaps this situation can, in part at least, be explained by 
factors not directly related to the study. One factor which must be 
considered is revealed when the data for number of pages read is pre­
sented according to classrooms (see Appendix J). Two of the grade 
three classrooms, one experimental and one control group classroom, 
received lower posttest than pretest scores. The control group class­
room which showed an increase in number of pages read had a pretest 
score of 414.95 and a posttest score of 1,237.25. The gain from pre­
test to posttest achieved by this classroom is considerably greater 
than the gain made by any other classroom. Because of the small num­
ber of classrooms in the third grade sample, the extremely large gain 
made by this classroom distorts the results for the total third grade 
sample.
In the third grade experimental group classroom which achieved 
lower posttest than pretest scores, a change in teachers in January
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brought a sudden change in the classroom instructional program. The new 
teacher was inexperienced and had not been involved in the in-service 
education activities related to Project Follow Through. It is the judg­
ment of this researcher that the classroom environment became much more 
structured than it had been before the change in teachers. Less time 
was available for children to do independent reading during the school 
day. The reading instructional program involved very little use of 
language-experience techniques and did not encourage extensive reading 
of classroom and library books. The reading program and, most important, 
the value placed by the teacher on independent, self-selected reading 
changed drastically. Therefore, this classroom differed significantly 
from the other Follow Through classrooms. Perhaps the change in values 
related to independent reading and the change in the classroom structure 
and program can account, at least in part, for the decrease in indepen­
dent reading by the children in this classroom.
Hypothesis six is concerned with the percentage of initiated 
books which are read in their entirety. It is interesting to note that 
the grade two and three experimental groups achieved significantly 
lower pretest scores on this variable than did the control group at 
these grade levels. At grade two the experimental group increased the 
percentage of books which were completed, while the grade three experi­
mental group showed a decrease in percentage of initiated books com­
pleted. This is consistent with the findings relative to the other 
independent reading behaviors exhibited by the third grade experimen­
tal group. Examination of the data for hypothesis six reveal no indi­
cation that the sustained silent reading results in an increase in the 
percentage of initiated books which are read to completion.
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An overall examination of the data derived from the Reading Record 
Form reveals that the children involved in this study averaged over 400 
pages of independent, self-selected reading in a three week period when 
the study began and over 600 pages in a three week period at the conclu­
sion of the study. The data also show that the mean number of books read 
in their entirety during a three week period at the beginning of the study 
was over 7, whereas the mean number of books completed in three x̂ eeks at 
the end of the study was over 10. Txtfo observations seem in order. First, 
there was a great deal of self-selected, voluntary reading being done by 
these lox^-socioeconomic level children. Comparison of the number of 
pages read by the experimental and control groups to that of the refer­
ence group mentioned in Chapter III reveals that only the third grade 
experimental group failed to score higher on both pretest and posttest 
measures than the reference group (see Appendix K). Second, the school 
program is promoting interest in reading on the part of the children.
The gains in independent reading from pretest to posttest by experimen­
tal and control groups alike indicate that factors in the school environ­
ment are promoting interest in independent reading among the total sample 
involved in this study.
Conclusions
This study has provided evidence which supports the follox^ing 
conclusions, subject to the limitations of the study:
1. Providing children with a daily period of sustained silent 
reading for a six month period does not affect their expressed attitude 
toward reading. The findings indicate that experimental and control
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group children made comparable, positive gains in attitude toward read­
ing during the treatment period.
2. Providing children with a daily period of sustained silent 
reading for a six month period does not affect their out-of-school 
reading habits. The experimental and control group children in this 
study made comparable increases in the amount and variety of self- 
selected reading done in the home.
3. The inclusion of sustained silent reading in the reading 
program appears to have a positive effect on the independent reading 
habits of children. At two of the three grade levels involved in this 
study the children exposed to a daily period of sustained silent read­
ing made significantly greater gains in independent reading than did 
control group children.
Educational Implications
The findings of this study are rather tentative and need to be 
confirmed by additional study. Nevertheless, the study does suggest 
some implications for educational practices.
The study provides some evidence that sustained silent reading 
has potential as a classroom practice to encourage children to engage 
in more self-selected, independent reading. Teachers concerned with 
helping children develop a strong interest in reading as a recreational 
activity should consider using sustained silent reading in their class­
rooms .
' Another implication of this study is related to the education 
of low-socioeconomic level children. Although the specific causative 
factors were not identified, it appears that the educational program,
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at least at second and third grade levels, in this school was contribut­
ing to the development of positive attitudes toward reading and positive 
reading habits in the home. The study suggests, therefore, that low- 
socioeconomic level schools can create conditions which will develop 
positive reading attitudes and habits in the children they serve.
This study demonstrates the importance of considering the impact 
of the entire school environment when studying questions of attitude or 
other affective dimensions. It suggests that the development of posi­
tive attitudes toward reading involves more than adding a specific activ­
ity to the reading program. Consideration should be given by the teacher 
to the impact on attitudes toward reading of all classroom practices and 
activities.
Recommendations for Further Study
The need for further study of the questions considered by this 
investigation has been suggested earlier. In addition, related ques­
tions in need of study have been identified.
The review of the literature for the present study pointed out 
the lack of research in the area of developing positive attitudes 
toward reading. This study has demonstrated the need for additional 
research to identify those factors in the school environment respon­
sible for the development of positive reading attitudes and habits. 
Specific research is needed to determine the effects of various class­
room organizational and instructional practices on children's attitudes 
toward reading. The effect of the teacher's value system regarding 
reading on children's interest in reading is another area in need of
research.
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The present study has demonstrated the need for the development 
of new means for assessing attitude toward reading. The need for more 
sophisticated instruments, with greater sensitivity to changes in atti­
tude, is particularly great if the research needed in this field is to 
be conducted.
One of the limitations of this study was the length of treatment 
period. The same study might be conducted over a two or three year 
period of time. The same study might also be conducted with a sample 
drawn from middle or high socioeconomic level schools. Another study 
suggested by the present investigation would involve replication of 
this study in classrooms not involved with the Follow Through model 
employed in this school. This would better indicate the effects of 
sustained silent reading on children in traditional school environments.
APPENDIX A
A DESCRIPTION OF THE STUDY FOR PARTICIPATING TEACHERS
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A DESCRIPTION OF THE STUDY FOR PARTICIPATING TEACHERS 
The Purpose of the Study
To be judged successful, an instructional program in reading must 
develop in students a positive attitude toward reading. It must also 
develop in students the habit of using reading as a means of becoming 
better informed and as a means of recreation. The problem for teachers 
and researchers, then, is to develop reading programs which, in addition 
to developing in students the ability to read, also nurture positive 
reading attitudes and habits.
During the past decade a number of reading authorities have been 
advocating the addition of a component of sustained silent reading (SSR) 
in classroom reading programs. As early as 1960 Dr. Lyman Hunt of the 
University of Vermont recommended the use of Uninterrupted Sustained 
Silent Reading (USSR) as a means of developing each child's ability to 
read silently, and to sustain himself for a relatively long period of 
time when reading silently. Dr. Robert A. McCracken of Western Wash­
ington State College has dropped the U from the acronym and has devel­
oped a set of guidelines for teachers to follow when using SSR.
The basic question raised by the proposed study is whether SSR 
has an effect on the reading attitudes and habits of children. Does 
the inclusion in the reading program of a daily period of SSR, where 
children are compelled to read silently from reading material of their 
own choice enhance the development of positive reading attitudes and
habits.
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The Scope and Limitations of the Study
This study will involve approximately 450 second, third, and 
fourth grade students from two low-income area schools in Great Falls, 
Montana. Generalizations made from the study must therefore be limited 
to students of similar age and background.
This study will cover a period of time of approximately six 
months. It seems logical to assume that the development of attitudes 
and habits is a long-range process and, therefore, that the modifica­
tion of attitudes and habits takes place over a relatively long period 
of time. This limitation should be recognized when interpreting the 
findings of this study.
Method of Research
This experimental study will use the San Diego County Inventory 
of Reading Attitude, a self-report instrument, to measure student atti­
tudes toward reading. The researcher will design a parent questionnaire 
to gather data concerning out-of-school reading habits of students. A 
free-choice reading record form will also be designed by the researcher 
to obtain data regarding free-choice reading habits of students.
The sample population of 450 students includes six classrooms 
each at second, third, and fourth grade levels. Two classrooms at each 
grade level from one school will be randomly selected as members of treat­
ment group one and two classrooms as members of the treatment group two. 
The two classrooms at each grade level in the other school will be used 
as a reference group. During the third x%reek in September the San Diego 
County Inventory of Reading Attitude will be administered by the 
researcher to all students involved in the study. The parent
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questionnaire will be mailed to the parents during the same x̂ eek. Stu­
dents in both groups will be asked to use the reading record form for a 
three week period beginning the following week.
During the third week in September the researcher will meet with 
the teachers in both treatment groups. The session with the teachers in 
treatment group one will focus on the implementation of SSR as a compo­
nent of the classroom reading program. The session xtfith the teachers 
in treatment group two will focus on the implementation of a period of 
self-selected language activities as a component of the classroom read­
ing program. The activities available for students during this period 
will include reading books or magazines from the book center, playing 
language games, working in the listening or writing centers, and any 
other language related activities available in the classroom. The 
choice of activities available to students will be specified by the 
teachers.
The researcher will also meet with the reference group teachers 
to explain the testing procedure during the third week in September.
Once each month from October through February the researcher 
will visit the classrooms involved in the study. Separate meetings 
with each group of teachers will be held as necessary to maintain the 
SSR and self-selected language activities components of the reading 
programs in the respective treatment groups.
During the first three x<reeks in March the students in the study 
will again be asked to maintain a record of their free-choice reading 
activities by use of the form developed by the researcher. During the 
third week in March the researcher will administer the San Diego
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County Inventory of Reading Attitude to the students in the study and 
send home the parent questionnaires to the parents of all of the stu­
dents in the study.
APPENDIX B
INFORMATION FOR EXPERIMENTAL GROUP TEACHERS
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INFORMATION FOR EXPERIMENTAL GROUP TEACHERS
GROUP 1
Thank you for agreeing to participate in the study. I hope this 
experience proves to be as interesting and rewarding for you as it will 
be for me. It is my hope that, working together, we can help shed some 
new light on an area that should be of great concern to all elementary 
teachers— developing positive reading attitudes and habits in students.
I am sure you agree with me that this should be very high on the pri­
ority list of all teachers of reading.
Through a random selection process your classroom has been 
selected to be in the group of six classrooms which will have a daily 
period of sustained silent reading (SSR) as part of the reading pro­
gram. In this packet you will find a description of the study, a paper 
on SSR by Robert McCracken, and copies of each of the three instruments 
used in the study.
The San Diego County Inventory of Reading Attitude will be admin­
istered by me during the third week in September and again during the 
third week in March. I will send a report of the results to you as soon 
as possible after each administration of the inventory.
The Parents Survey: Children's Reading In The Home will be 
mailed to the parents of the children in the study. I will share the 
findings of the Survey with you when I meet with you in November.
The Reading Record Form is the instrument used in the study which 
will require the most effort on your part. Please ask the children to 
record any reading they do from books they have chosen to read themselves.
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This does not include textbooks or any reading assigned by a teacher. 
It includes free-choice reading done at school and at home. They 
should begin using the form on Monday, September 27 and use it for 
three weeks. The last day to use the form will be Friday, October 15. 
I will, collect the forms from you on that date.
Please read the remaining materials in this packet. We will 
have a meeting this week to discuss the study and I will deal with any 
questions you might have at that time.
APPENDIX C
INFORMATION FOR CONTROL GROUP TEACHERS
88
INFORMATION FOR CONTROL GROUP TEACHERS
GROUP 2
Thank you for agreeing to participate in the study. I hope this 
experience proves to be as interesting and rewarding for you as it will 
be for me. It is my hope that, working together, we can help shed some 
new light on an area that should be of great concern to all elementary 
teachers— developing positive reading attitudes and habits in students.
I am sure you agree with me that this should be very high on the pri­
ority list of all teachers of reading.
Through a random selection process your classroom has been 
selected to be in the group of six classrooms which will have a daily 
period of self-selected language activities (SSLA) as part of the read­
ing program. In this packet you will find a description of the study, 
a paper I have written to help you implement SSLA, and copies of the 
three instruments used in the study.
The San Diego County Inventory of Reading Attitude will be admin­
istered by me during the third week in September and again during the 
third week in March. I will send a report of the results to you as soon 
as possible after each administration of the inventory.
The Parents Survey: Children's Reading In The Home will be 
mailed to the parents of the children in the study. I will share the 
findings of the Survey with you when I meet with you in November.
The Reading Record Form is the instrument used in the study 
which will recuire the most effort on your part. Please ask the chil- 
raccrd any reading they do from books they have chosen to readdren to
89
themselves. This does not include textbooks or any reading assigned by 
a teacher. It includes free-choice reading done at school and at home. 
They should begin using the form on Monday, September 27 and use it for 
three weeks. The last day to use the form will be Friday, October 15.
I will collect the forms from you on that date.
Please read the remaining materials in this packet. We will 
have a meeting this week to discuss the study and I will deal with 
any questions you might have at that time.
APPENDIX D
INFORMATION FOR REFERENCE GROUP TEACHERS
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INFORMATION FOR REFERENCE GROUP TEACHERS 
GROUP 3
Thank you for agreeing to participate in the study. I hope this 
experience proves to be as interesting and rewarding for you as it will 
be for me. It is my hope that, working together, we can help shed some 
new light on an area that should be of great concern to all elementary 
teachers— developing positive reading attitudes and habits in students.
I am sure you agree with me that this should be very high on the pri­
ority list of all teachers of reading.
Your classroom has been selected as one of six classrooms in 
group three. As part of the study we are interested in finding out 
what happens to the reading attitudes and habits of second, third and 
fourth grade children over a period of one school year. Therefore, I 
will administer the instruments discussed below in your classroom in 
September and again in March. The results of the study will be made 
available to you. Enclosed in this packet are copies of each of the 
instruments used in the study.
The San Diego County Inventory of Reading Attitude will be 
administered by me during the third week in September and again dur­
ing the third week in March. I will send a report of the results to 
you as soon as possible after each administration of the inventory.
The Parents Survey: Children's Reading In The Home will be 
mailed to the parents of the children in the study. I will share 
the findings of the Survey with you when I meet with you in November.
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The Reading Record Form is the instrument used in the study which 
will require the most effort on your part. Please ask the children to 
record any reading they do from books they have chosen to read themselves. 
This does not include textbooks or any reading assigned by a teacher. It 
includes free-choice reading done at school and at home. They should 
begin using the form on Monday, September 27 and use it for three weeks. 
The last day to use the form will be Friday, October 15. I will collect 
the forms from you on that date.
APPENDIX E
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INITIATING SUSTAINED SILENT READING 
by Robert A. McCracken
A simple objective of any school's reading program is to develop 
each child's ability to read silently,, and to sustain himself when read­
ing silently without interruption for a relatively long period of time. 
(This can be observed and stated behaviorally: each child should choose 
a book and read it silently, xxdthout interruption, for ten minutes, 
thirty minutes, fifty minutes, or more.)
Dr. Lyman C. Hunt, Jr. of the University of Vermont designated 
such a goal as early as 1960 and introduced the acronym USSR (Uninter­
rupted Sustained Silent Reading). The acronym was developed to get 
attention; we found it got too much attention so we dropped the U and 
SSR evolved. Initially, the sustaining power was a goal to be reached 
through months or years of practice. We discovered that the goal can 
be reached somewhat instantly if SSR is viewed as a complement of a 
teaching program. Since SSR takes time, it supplants some part of the 
existing program. It must be considered as a part of the reading pro­
gram, however, not the total program. SSR is the drill of silent 
reading; it is the practice which x?e all know to be necessary in 
learning any skill. SSR requires no special machines or materials 
other than a timer; it requires no special teacher training or 
expertise.
To initiate SSR the teacher follox^s six rules rigidly. The 
teacher may vary from the rules after the SSR habit has been estab­
lished. Establishing the habit may take a few days or three or four
(Unpublished manuscript, use authorized by Robert A. McCracken,
Western Washington State College, January, 1971).
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months if the class is peculiarly reluctant. We find that varying from 
these rules when starting may make the program fail.
1. Each child must read silently, or else. He must interrupt no one. 
The implcation of this direction is clearly that "I" as the teacher 
believe and know that you can read silent so don't pretend that you 
can't. The or else is as mild or strong as necessary to convince the 
reluctant reader that reading is the lesser of two evils and to con­
vince all pupils that you are very serious about the business of 
silent reading.
2. The teacher reads, and permits no interruption of her reading. 
Preferably she reads adult fare in which she can become engrossed.
3. A timer is used, an alarm clock or cooking timer, so that no one 
knows exactly when the time is up. The timer is placed so no one 
can see it. A wall clock does not work initially; the reluctant 
readers become clock watchers. If the teachers act as the timer, 
pupils will interrupt to ask if time is up. Initially five to ten 
minutes is enough. When the timer rings the teacher may say, "Good.
You sustained yourselves today. Continue reading silently if you 
wish." Most of the class will choose to continue and they Xiri.ll main­
tain themselves for txventy to fifty minutes more. The teacher notes 
their sustaining pox<rer and sets the timer forx^ard the next day so 
that it almost reaches the sustained reading time of the first pupil 
who quit.
4. There are absolutely no reports or records of any kind. Pupils do 
not even keep a list of books they use. Book discussions, xnriting, and
record keeping flow naturally as sustained silent reading becomes a
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habit, but nothing is required initially or the reluctant readers do not 
participate.
5. The child selects his own material, but the teacher has some avail­
able if the pupil says he has forgotten. The pupil must select a single 
book (or magazine or newspaper). No book changing is permitted. For 
the reluctant reader the teacher may select the book, require what is
to be read, and give the child a list of questions to answer for home­
work. The next day he will have chosen his own book.
6. Begin with a large group of students, heterogeneously grouped if 
possible. SSR works with classes of 90-100. Groups of ten or less 
sometimes can’t get started. With two or three children and the 
teacher, the children feel free or seem compelled to ask for help 
and they expect a response.
Every child should learn to read silently and to sustain himself 
in a book for a reasonably long period of time. Every child can learn 
this through practice and from adult example. Every child in kinder­
garten through high school should be required to read silently, x^ithout 
interruption for thirty minutes a day.- He must have sufficient time to 
teach himself how to read, and he must drill himself until he becomes 
proficient.
In our press for achievement, the importance of drill in reading 
has been overlooked. We behave as if x<ra expect children to ready freely 
at home for practice. We behave as if there is so much to teach that 
school time cannot be wasted on drill, at least not on silent reading 
drill. We equate the filling in of blanks with reading.
We have reports from hundreds of classrooms from all sorts of 
pupil populations. We have testimonials from kindergarten teachers,
machine shop teachers, teachers of mentally retarded, remedial reading 
teachers with large classes. They report unanimously that SSR works 
and that it worked almost instantaneously once it was initiated.
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The self-selected language activities (SSLA) period is designed to serve 
as an alternative to SSR for this study. It is important that we have a 
set of guidelines to follow so we have uniformity Xv'ithin the group of 
classrooms using SSLA. I will suggest some guidelines here and when we 
meet we will discuss these guidelines and make whatever modifications 
you deem necessary.
1) Students will select their own activities from a list of alternatives 
outlined by the teacher. As you begin the SSLA period, you should 
mention each of the options available that day. After a few days, 
when it becomes obvious that students don't need to be reminded of 
the activities which remain the same each day (such as reading in 
the book center), you may wish to simply mention new activities as 
they are made available.
2) The teachers and aids will spend their time during SSLA providing 
assistance to students. This assistance will include helping 
youngsters get and use materials, teaching youngsters how to play 
the games, helping youngsters read or write unfamiliar words.
3) The options provided for youngsters are self-directed activities. 
Teachers and aides may assist in the activities but xdLll not direct 
the activities.
4) Youngsters are encouraged to select and carry activities to comple­
tion during the SSLA period.
5) The activities are intended to help promote growth in the language 
skills of reading, writing, speaking and listening. Appropriate 
activities include:
1. read books, magazines
2. write stories, poems, songs, letters, plays, reports
3. listen to records or tapes
4. view filmstrips
5. listen to stories read aloud by an adult or another child
6. illustrate stories or poems
7. dramatize stories or poems
8. play language games
9. work puzzles and crossword puzzles
10. xrork in reading skills kits
11. complete reading job cards
12. type on the typexvriter
13. record oral reading on the tape recorder
APPENDIX G
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SAN DIEGO COUNTY INVENTORY OF READING ATTITUDE
NAME Grade Boy Girl
Last First Middle
School Teacher
Date of Test _____________________
Ho. Day Yr.
TO BOYS AND GIRLS:
This sheet has some questions about reading which can be answered YES 
or NO. Your answers will show what you usually think about reading. 
After each question is read to you, circle your answer.
INSTRUCTIONS TO PUPILS
Draw a circle around the word YES or NO, whichever shows your answer. 
Sample A
Yes No Do you like to read?
If you like to read, you should have drawn a circle around the word YES 
in Sample A; if you do not like to read, you should have drawn a circle 
around the word NO.
Sample B
Yes No Do you read as well as you would like to?
If you read as well as you would like to, you should have drawn a circle 
around the word YES in Sample B; if not, you should have drawn a circle 
around the word NO.
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Yes No 1. Do you like to read before you go to bed?
Yes No 2. Do you think that you are a poor reader?
Yes No 3. Are you interested in what other people read?
Yes No 4. Do you like to read when your mother and dad are reading?
Yes No 5. Is reading your favorite subject at school?
Yes No 6. If you could do anything you wanted to do, would reading 
be one of the things you would choose to do?
Yes No 7. Do you think that you are a good reader for your age?
Yes No 8. Do you like to read catalogues?
Yes No 9. Do you think that most things are more fun than reading?
Yes No 10. Do you like to read aloud for other children at school?
Yes No 11. Do you think reading recipes is fun?
Yes No 12. Do you like to tell stories?
Yes No 13. Do you like to read the newspaper?
Yes No 14. Do you like to read all kinds of books at school?
Yes No 15. Do you like to answer questions about things you have 
read?
Yes No 16. Do you think it is a waste of time to make rhymes with 
words?
Yes No 17. Do you like to talk about books you have read?
Yes No 18. Does reading make you feel good?
Yes No 19. Do you feel that reading time is the best part of the 
school day?
Yes No 20. Do you find it hard to write about what you have read?
Yes No 21. Would you like to have more books to read?
Yes No 22. Do you like to read hard books?




No 24. Do you like to act out stories that you have read in 
books?
No 25. Do you like to take reading tests?
Questions 2, 9, 16, and 20 should be answered NO; 
the remaining questions should be answered YES.
Key:
APPENDIX H
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FOLLOW THROUGH PROGRAM 




As part of our efforts to evaluate the effectiveness of the 
Follow Through program in Great Falls, one of our consultants is doing 
a study of the reading habits and attitudes toward reading of second, 
third, and fourth grade students in our schools. Part of the study is 
concerned with the reading habits of children outside of school. We 
need your help for this part of the study. Please complete the enclosed 
survey and return it in the envelope provided.
With this survey we are attempting to determine the amount and 
kind of free choice reading the children are doing at home. As you 
respond to each item try to disregard the reading your child does as a 
result of any homexrork assigned by his teacher and concentrate on the 
reading he chooses to do for himself. Because the survey is concerned 
with the amount and kind of free choice reading done in the home, there 
are no right or wrong responses to the items. The frequency with which 
a child reads certain kinds of materials depends on a number of factors, 
including his age and interests. Please try to be as accurate as pos­
sible in your responses.
Your cooperation in promptly completing the survey and returning 
it to our consultant will be appreciated.
Sincerely,
Fay Lesmeister,








FOLLOW THROUGH PROGRAM 




Last fall, as part of our efforts to evaluate the Follox*; Through program 
we asked the parents of many youngsters in our schools to complete a sur 
vey about the out-of-school reading habits of their children. As a con­
tinuation of this study, we again need to know about the reading habits 
of our second, third, and fourth graders. Will you please complete this 
survey and send it back to school with your child tomorrow.
With this survey we are attempting to determine the amount and kind of 
free choice reading the children are doing at home. As you respond to 
each item try to disregard the reading your child does as a result of 
any homework assigned by his teacher and concentrate on the reading he 
chooses to do for himself. Because the survey is concerned with the 
amount and kind of free choice reading done in the home, there are no 
right or wrong responses to the items. The frequency with which a 
child reads certain kinds of materials depends on a number of factors, 
including his age and interests. Please try to be as accurate as pos­
sible in your responses.
Your cooperation in promptly completing the survey and returning it to 
school will be appreciated.
Sincerely,
Fay Lesmeister, Director 
Follow Through Program 
James Bergman, Principal 
Longfellow School 





PARENT SURVEY: CHILDREN'S READING IN THE HOME
STUDENT'S NAME GRADE BOY GIRL
SCHOOL TEACHER GRADE
DIRECTIONS:
To complete the survey, please read each item and place a check in one 
of the five columns x^hich best describes your child. Please remember 
there are no right or wrong responses to the items.
"Seldom" means the child does the activity only on rare occasions. 
"Occasionally" means the child does the activity several times each month. 
"Frequently" means the child does the activity several times each week.
rHrHrH cd4-1 c£ 0
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1. My child chooses to read during free time at home.
2. My child reads books from the school library at home.
3. My child reads before going to bed at night.
4. My child sees an older child or parent reading in the 
home.
5. My child reads books from the public library.
6. My child reads aloud to a parent or older child.
7. My child reads or looks at adult magazines at home.
8. My child uses an encyclopedia at home.
9. My child reads children's magazines at home.
10. My child looks at or reads the newspaper at home.
11. My child talks to me about the things he reads.
12. My child reads poetry at home.
13. My child reads for entertainment at home.
14. My child reads comic books at home.
15. My child is read to by an older child or parent.
16. My child reads to gain information at home.





R E A D I N G  R E C O R D  F O R M  TEACHER
GRADE
NUMBER OF





WAS THE BOOK 
EASY JUST HARD 
RIGHT
DID YOU READ THE BOOK 










NUMBER OF PAGES READ BY CLASSROOM
Ill
TABLE 27





Grade Two Experimental I 507.09 758.95 251.86
Grade Two Experimental II 410.91 801.78 390.87
Grade Two Control I 272.56 402.56 130.00
Grade Two Control II 162.27 444.72 282.45
Grade Three Experimental I 531.66 203.85 -327.81
Grade Three Experimental II 553.19 587.14 33.95
Grade Three Control I 414.95 1,237.25 822.30
Grade Three Control II 400.59 161.50 -239.09
Grade Four Experimental I 564.92 1,051.42 486.50
Grade Four Experimental II 329.00 710.84 381.84
Grade Four Control I 919.84 995.64 75.80
Grade Four Control II 344.83 546.25 201.42
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Grade Two Reference Group 109.47 248.52 139.05
Grade Two Experimental Group 457.93 780.84 322.91
Grade Two Control Group 218.02 418.11 200.09
Grade Three Reference Group 363.52 475.41 111.89
Grade Three Experimental Group 532.07 395.50 -136.57
Grade Three Control Group 406.50 673.00 266.50
Grade Four Reference Group 400.29 442.25 41.96
Grade Four Experimental Group 455.74 898.41 442.67
Grade Four Control Group 621.33 775.59 154.26
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